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	Registered Teacher Criteria and Te Whāriki: He Whāriki Mātauranga mō ngā mokopuna o Aotearoa, Early Childhood Curriculum (Ministry of Education, 1996)


	Item 11



	Registered Teacher Criteria
	Te Whāriki

	Professional relationships and professional values

Fully registered teachers engage in appropriate professional relationships and demonstrate commitment to professional values


	

	1. establish and maintain effective professional relationships focused on the learning and well-being of all ākonga
	Principle: Relationships – Ngā Honanga - Children learn though responsive and reciprocal relationships with people, places and things.

Strand: Well-being – Mana atua: 

· The health and well-being of the child are protected and nurtured

Strand: Belonging – Mana Whenua

· Children and their families feel a sense of belonging

	2. demonstrate commitment to promoting the well-being of all ākonga

	Strand: Well-being – Mana atua 

· The health and well-being of the child are protected and nurtured

Strand: Contribution – Mana Tangata

· Opportunities for learning are equitable and each child’s contribution is valued

Te Whāriki emphasises the need to maintain links between home and the ECE programme


	
	Te Whāriki “supports the cultural identity of all children, affirms and celebrates cultural differences, and aims to help children gain a positive awareness of their own and other cultures (p.18).

“Adults’ responsibilities in management, organisation and practice” are outlined for each strand and often refer to policies and procedures.

	3. demonstrate commitment to bicultural partnership in Aotearoa New Zealand 
	“Decisions about the ways in which bicultural goals and practices are developed within each ECE setting should be made in consultation with the appropriate tangata whenua” (p.11).

“all children should be given the opportunity to develop knowledge and an understanding of the cultural heritages of both partners to Te Tiriti o Waitangi” (p.9).

	4. demonstrate commitment to ongoing professional learning and development of personal professional practice
	Adults working in ECE “need to be knowledgeable about children’s development and early childhood curriculum. Skilled at implementing curriculum, thoughtful about what they do, aware of their role as models for learning, willing to try alternatives and well supported by management (p.27).

The section on evaluation and assessment (p.29) expects that adults will be reflecting on their practices and this should be “part of their continuing dialogue”.

Questions for reflection (p.45) which are alongside each goal, encourage adults/teachers to be reflecting constantly on what is happening for children’s learning and as a consequence should also include their own learning goals

	5. show leadership that contributes to effective teaching and learning
	In-depth knowledge of the curriculum enables teachers to demonstrate leadership in their informed responses to children’s learning, in their discussions with colleagues and when they take responsibility for this.

	6. conceptualise, plan and implement an appropriate learning programme
	Experiences, activities and events that foster children’s learning may be forward planned or a response to a particular situation. (p.10) 

Integration of education and care – planned activities and spontaneous interactions

Principles:
· Empowerment – Whakamana – the curriculum empowers the child to learn and grow 

· Holistic development – Kotahitanga – the curriculum reflects the holistic way children learn and grow

· Family and Community – Whānau Tangata -the wider world of family and community is an integral part of the early childhood curriculum

· Relationships – Ngā Hononga – children learn through responsive and reciprocal relationships

	7. promote a collaborative, inclusive and supportive learning environment
	One of the foundation stones of the curriculum is the importance of the social context – that relationships and the environments impact directly on children’s learning (p.7)

Strand: Contribution – Mana Tangata – opportunities for learning are equitable, and each child’s contribution is valued.

Including children with special needs is addressed on page 11 and the expectation is that “special needs will be met as children learn together….The programmes of each centre will incorporate strategies to fully include children with special needs”

	8. demonstrate in practice their knowledge and understanding of how ākonga learn
	See pages 22-26 where the key curriculum requirements are outlined for infants, toddlers and young children.

Principle: Holistic development – Kotahitanga – the curriculum reflects the holistic way children learn and grow.

Activities should be age appropriate and developmentally appropriate.

Dispositions to learn are described pages 44-45

Strand: Exploration – Mana Aotūroa – children learn through active exploration of the environment.

	9. respond effectively to the diverse language and cultural experiences, and the varied strengths, interests and needs of individuals and groups of ākonga
	The “starting point is the learner and the knowledge, skills, and attitudes that the child brings to their experiences” (p.9)

Strand: Contribution – Mana Tangata – opportunities for learning are equitable, and each child’s contribution is valued.

Strand: Communication – Mana Reo- the languages and symbols of their own and other cultures are promoted.

“there is a growing understanding of the links between culture, language, and learning, and an increasing commitment to addressing the issues faced by children growing up in a society with more than one cultural heritage (p.17).

	10. work effectively within the bicultural context of Aotearoa New Zealand
	Principle: Family and Community – Whānau Tangata. Curriculum “should promote te reo and ngā tikanga Māori, making them visible and affirming their value for children from all cultural backgrounds. Adults…should demonstrate an understanding of the different iwi and the meaning of whānau and whānaungatanga. They should also respect the aspirations of parents and families for their children.” (p.42)

“the curriculum should include Māori people, places and artifacts and opportunities to learn and use the Māori Language through social interaction” (p.43).

	11. analyse and appropriately use assessment information, which has been gathered formally and informally
	See planning, evaluation and assessment section pages 28-30. 

Kei tua o te pae (Ministry of Education, 2005) also provides considerable direction here and were written as support documents to aid assessment for children’s learning using Te Whāriki.

	12. use critical inquiry and problem-solving effectively in their professional practice
	See comments for criterion 4. 

Rather than this criterion being explicit in this curriculum document (published in 1996) there are other supporting documents in ECE, e.g. Ngā Arohaehae Whai Hua, Self review guidelines for early childhood education (Ministry of Education, 2006)
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