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REGISTERED TEACHER CRITERIA 

Self Assessment Tool
Kidicorp has adapted content of the New Zealand Teachers Council& Massey University original self assessment tool to incorporate ECE terminology, expectations and requirements.
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Guidelines for completion of Self Assessment Tool (SAT)

As a registering teacher it is expected that you will undertake self assessment as part of your registration journey.  This will establish effective, internalised habits that support ongoing critical reflection leading to improvement with your teaching and learning practices.  
It is recommended that you use this tool to support the establishment of your initial goals which you will share with your Professional Service Manager following your induction and throughout your two years of engagement in your Teacher Registration Induction and Mentoring programme with Kidicorp.
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	Overarching Statement: Teachers play a critical role in enabling the educational achievement of all ākonga/learners.


	Criterion 1: establish and maintain effective professional relationships focused on the learning and well-being of all ākonga

Date of Self Assessment: ___________________________________________

Please circle (in different colours) your current level and also your aspiration level. 
Area for further development                                                          Competent                                                                          Area of Strength


	Key Indicators:

i. engage in ethical, 
respectful, positive and
collaborative professional
·  relationships with:

· ākonga

· teaching colleagues,

support staff and other

professionals

· whānau and other carers

of ākonga

· agencies, groups and 

individuals in the 

community
	Questions I might ask myself:
· What is the nature of the

relationships I have with

children, colleagues, and

parents/whānau?

· How can I develop these

further?

· How can the centre manager,

head teacher, colleagues or

senior management(PSM
BM & RM) help me?

· How can I access agencies,

groups, individuals in the 

community?
	Strategies that might help me?
Kidicorp/Centre processes

· Communicates openly and frequently with centre managers, head teachers and PSM regarding even the small issues.

· Establish collegial relations with staff by participating in staff professional activities, taking an interest in what other staff members are doing, regular positive interactions.

· Participate in centre/Kidicorp processes and be an active member of the team. Share ideas.

· Dress and behave in a professional manner.

· Participate in  professional learning, both in centre/within Kidicorp and through outside agencies

· Engage in regular communication with parents/whānau to discuss children’s care and educational needs and strengths.

· Involvement in centre community events. E.g. Parent/whānau evenings, fundraising events, cultural celebrations etc

Centre processes

· Request centre observations to provide feedback
From CM & PSM mentors, colleagues regarding teaching and learning practices (implementation of teaching strategies) and teacher/child interactions

· Promote positive and appropriate relationships with children and their parents/whānau e.g. greet/farewell children, parents/whānau each day, share insights of daily happenings.

Feedback:
· Provide information or encouraging reflective thought with children and their parents/whānau.

· Seek feedback from the children, colleagues, parents/whānau and community on a regular basis. E.g. about children’s interests, strengths and learning experiences they may have engaged in outside of the centre environment.




	Goals I might wish to set:




	Comments made during PRT and PSM meeting:
Signed (PRT): _______________________________________________________  Signed (PSM): ______________________________________________________
Date: ______________________________________




	Overarching Statement: Teachers play a critical role in enabling the educational achievement of all ākonga/learners.


	Criterion 2: demonstrate a commitment to promoting the well-being of all ākonga

Date of Self Assessment: ___________________________________________

Please circle (in different colours) your current level and also your aspiration level. 

Area for further development                                                          Competent                                                                          Area of Strength


	Key Indicators:
i. take all reasonable steps to maintain a teaching and learning environment that is physically, socially, culturally and emotionally safe

ii. acknowledge and respect the languages, heritages and cultures of all ākonga

iii. comply with relevant regulatory and statutory requirements

            
	Questions I might ask myself:

· How can I assess/use personal information about children that may enhance the effectiveness of my teaching?

· How can I access agencies, groups, individuals in the community?

· Who is out there and how might they support me?

· What type of environment have I created in the centre?

· What sort of actions should focused and engaged children demonstrate?

· If children are not engaging, is it because they do not feel safe either physically, socially, culturally or emotionally?

· Can I make a difference by changing an aspect of my interaction with children or delivery of the planned programme? How?

· Who can help me?

· Does my teaching style meet the needs of the different learning and development needs of children?

· Are my planned possibilities and opportunities interesting, varied, relative and contextual?
· What are the relevant regulatory and statutory requirements and where do I find out them?

· How do I show in my practice that I actively promote the well-being of all ākonga for whom I am responsible for?


	Strategies that might help me?

· Centre/Kidicorp processes
· Engage in regular reciprocal dialogue with parents/whānau to discuss children’s care and educational needs.
· Involvement in extra-curricular centre activities.
· Request centre observations to provide feedback from CM & PSM mentors, and colleagues regarding teaching and learning practices, strategies and teacher/child interactions.
· Promote positive and appropriate relationships with children and their parents/whānau e.g. greet/farewell children, parents/whānau each day and share insights of daily happenings. 
· Feedback.

· Provide information or encouraging reflect thought 

· Be aware of safety issues associated with your centre. E.g. Understand 1998, 2008 regulations, Kidicorp Health and Safety policies and procedures etc.

· Recognise and appreciate the different learning and development needs of individual children.

· Fully understand registration requirements including all regulatory and statutory requirements for keeping children safe.


	What might my evidence look like?

· Demonstrate positive guidance strategies. Evidence should be a collection of teaching stories that show this aligning with Kidicorp policy and centre specific positive guidance procedures.  Include relevant references that show how you understand best practice (this should not contradict practice sighted in observations by PSM).

· Provide examples of how centre practice acknowledges and respects the culture of all children and their families/whānau and your contribution to this. This could be evident within children’s portfolios, displays, celebration of cultural events etc.  There should be reflections that demonstrate your understanding of why this is important.

· All children and families/whānau are made to feel welcome and respected within the centre.  This could be by greetings, both informal and formal conversations that recognise the families/whānau aspirations for their child.  Any centre events are respectful of all cultures. Give examples.

· Displays created within the centre celebrating the cultural diversity of all children and their families/whānau and use of other languages within the centre and reflections showing your understanding of the importance of recognising the cultural background of each child. You should use current socio-cultural theory as evidence for this.

· Carry out a compliance audit in your centre, and reflect on the importance of these. Ensure that where any compliance is not being met that you follow processes to ensure an appropriate resolution is implemented. E.g. maintenance registers.  Include all documentation as evidence. You should include relevant references from ECE regulations (either 1998 or 2008 as applicable)

· Maintain accurate records within the centre including sleep, medicine, excursions, enrolments, food, attendance etc

· List of professional learning undertaken that align with your developed goals. Written reflections should demonstrate how professional learning has supported your current practice.
· Notes on opportunities taken to learn or practice skills in implementing teaching practices and strategies to support individual children’s learning (including reflection and/or feedback)

· Examples of changes made to planning based on children’s different learning and development needs.

· Examples where staff, children, parents/whānau or the local community has appreciated your involvement in extra curricular centre activities.

· Evidence of feedback from children in response to implementation of programmes to support learning (written, oral, within learning stories etc)

· Evidence from the Self Assessment Tool


	What might a mentor/observer/appraiser look for?

· The teacher adapts practice in response to the varied and changing physical, social and emotional well-being of all ākonga. They support ākonga to develop positive attitudes towards social interactions, challenge and risk, healthy eating and other self-care, conflict resolution, independence and interdependence.

· Fair and consistent relationships are maintained and the use of inclusive and empathetic language is used.

· The PRT responds to ākonga verbal and non-verbal cues, and supports ākonga to recognise their own cues and to respond appropriately to those of others.  Special care is taken in helping ākonga adapt to new learning environments and new or changing situations in their lives. Ākonga feel comfortable in taking learning risks.
· The teacher maintains appropriate records in a timely and organised way as required and is proactive in seeking internal/external advice or help to ensure the best interests of the particular ākonga.

· The teacher is responsive to policies and procedures related to ākonga well-being and safety. The PRT is aware of, and knows how to access information relating to the relevant legal, ethical and regulatory requirements.





	Overarching Statement:  The Treaty of Waitangi extends equal status and rights to Māori and Pākehā. This places a particular responsibility on all teachers in Aotearoa New Zealand to promote equitable learning outcomes.


	Criterion 3: demonstrate commitment to bicultural partnership in Aoteaoa New Zealand 

Date of Self Assessment: ___________________________________________

Please circle (in different colours) your current level and also your aspiration level. 

Area for further development                                                          Competent                                                                          Area of Strength


	Key Indicators:
i. demonstrate respect for heritages, languages and cultures of both partners to the Treaty of Waitangi
	Questions I might ask myself:

· What is my understanding of a bicultural partnership? 
· What does showing respect for cultures look like?

· How have I incorporated this knowledge into my planning and implementation of planned possibilities and opportunities?

· Have I actively sought appropriate assistance at this planning stage?

· How do my teaching practices and strategies reflect and demonstrate appreciation of the bicultural partnership of the Treaty of Waitangi?
· How do I develop and maintain links with these cultures – including the families/whānau?

· How do I fit into the local community? (Do I have a link with the local Marae)

· Who could best mentor me in this work?

· How do I continue to advance my professional learning in this area as a teacher?
	Strategies that might help me?

· Understand and use existing models of effective practice e.g. Ka Hikitia, Kei Tua o te Pae, ERO Partnership with whānau in ECE Services (Evaluative Framework indicators 2010)
· Centre observations by an appropriate observer focusing on this area

· Involvement in professional learning opportunities – individual, staff, community in the context of the Treaty of Waitangi and our bi-cultural history.

· Actively seeking feedback on performance in this are from staff, PSM, parents and whānau
· Access children as resources within the centre setting.
· Attending cultural events at the centre or in the local community.


	What might my evidence look like?
· Demonstrate an understanding of concepts and values both in Māori and English and show how these look in practice within your centre.  You should use either your own personal philosophy or the centre philosophy whichever is the most applicable as evidence.  You should also provide learning stories where this is evident in practice. You could provide some scenarios where you demonstrate these values.

· Examples of how you demonstrate tikanga within your centre and reflect on the importance of this.

· List of professional learning undertaken and how this knowledge has supported your practice.

· Samples of child voice (and voice of others) that demonstrates commitment to a bicultural partnership.

· Notes on opportunities taken to learn or practice skills in less known cultural area.

· Examples of changes made to planning based on cultural opportunity.

· Examples of where staff, children, parents/whānau or the local community has appreciated your interest, involvement or initiation of cultural expression.

· The use of te reo Māori within usual teaching practice.  This can be observed by your PSM or mentor within the centre environment.


	What evidence might a mentor/observer/appraiser look for?

· The teacher advances their knowledge and understanding of the principles of partnership, protection and participation embodied within te reo Māori and English language versions of the Treaty of Waitangi. They model and advocate for authentic partnerships between both parties to the Treaty. The PRT promotes ākonga development towards biculturalism and bilingualism, including knowledge of the local history of both Treaty partners.
· The teacher understands values and is able to articulate their own heritage and culture and enables others to foster, articulate and value their own. The PRT knows and is able to use pēpeha and whakatauki when relevant. The PRT acknowledges and works to understand (and promote) Māori world views and appreciate how these might differ from their own world view and reflects on the implications of this for learners. The PRT seeks and responds to, a Māori voice in all aspects of the centre.  This may include actively involving iwi, hāpu and whānau in determining planning, delivering and evaluation the curriculum.


	Goals I might wish to set:




	Comments made during PRT and PSM  meeting:

Signed (PRT): ________________________________________________________Signed (PSM):________________________________________________________
Date: _____________________________________




	Overarching Statement: The Treaty of Waitangi extends equal status and rights to Māori and Pākehā. This places a particular responsibility on all teachers in Aotearoa New Zealand to promote equitable learning outcomes.


	Criterion 4: demonstrate commitment to ongoing professional learning and development of personal professional practice 

Date of Self Assessment: ___________________________________________

Please circle (in different colours) your current level and also your aspiration level. 

Area for further development                                                          Competent                                                                          Area of Strength


	Key Indicators:
i. identify professional learning goals in consultation with colleagues

ii. participate responsively in professional learning opportunities within the learning community

iii. initiate learning opportunities to advance personal professional knowledge and skills
	Questions I might ask myself:

· How do I identify what professional learning opportunities would be required and what would be of value?
· Who can best advise me on professional development opportunities?

· What are the obligations of Kidicorp to facilitate these opportunities?

· Were professional development goals achieved?

· Did the professional development on offer meet my needs this year?

· Where to now?

· How do I reflect in my professional work respect for the cultural heritages of both Treaty partner in Aotearoa New Zealand?
	Strategies that might help me?

· Kidicorp management systems and appraisal, documentation/practices lead to regular goal setting and review.
· Professional learning must align with professional goals towards registration.
· Use of focus areas from Self Assessment Tool and conversations with mentors to further inform decisions.

· Discussion with mentor and other PRT’s on the value and application of professional learning.
· Regular participation in Kidicorp professional learning opportunities, centre based professional development and/or other professional learning communities.


	What might my evidence look like?
· Use of your appraisal documents where you have self identified areas to work on, created appropriate action plans and show the progress made. You should include specific evidence in you appraisal goals that demonstrates your knowledge as well as areas to work on.

· Participate in the required expectations of Kidicorp with regard to professional learning in the teacher registration induction and mentoring programme and reflect on each one of these opportunities demonstrating the learning that occurred for you and how this new learning will impact on future teaching practice. You should include any handouts/readings from these as evidence.

· Show evidence of being proactive and sourcing professional learning opportunities to advance personal knowledge and skills. Not limiting this to advertised courses, but using other teachers, mentors, members of the community and professional readings as avenues for this.
· List of professional learning undertaken (both in centre and off site) – recorded in portfolio.

· Notes on opportunities taken to learn or practice skills arising from professional learning opportunities.
· Examples of changes made to planning based on professional development opportunity – application of professional learning.

· Examples of sharing your professional learning opportunity with others (e.g. documented within planning meeting minutes)

· Evaluation forms/review of professional learning goals and planning for future professional learning.


	What evidence might a mentor/observer/appraiser look for?
· The teacher reflects on his/her learning and how this informs his/her teaching. The teacher demonstrates active and supportive participation in collective professional learning activities and conversation. S/he accesses current knowledge from professional reading and shares this with others. There is documented evidence of personal and collective professional development.
· The teacher has a positive attitude to, and engages collaboratively in, appraisal processes. S/he contributes to development of centre and Kidicorp goals and aligns these with his/her own professional learning goals. There is careful consideration of guidance from others.
· There is evidence of professional learning to extend knowledge of te reo Māori, tikanga Māori, and mana whenua of local iwi.


	Goals I might wish to set:




	Comments made during PRT and PSM  meeting:

Signed (PRT): ______________________________________________________________Signed (PSM):_____________________________________________________
Date: _____________________________________________





	Overarching Statement: The Treaty of Waitangi extends equal status and rights to Māori and Pākehā. This places a particular responsibility on all teachers in Aotearoa New Zealand to promote equitable learning outcomes.


	Criterion 5: show leadership that contributes to effective teaching and learning 

Date of Self Assessment: ___________________________________________

Please circle (in different colours) your current level and also your aspiration level. 

Area for further development                                                          Competent                                                                          Area of Strength


	Key Indicators:
i. actively contribute to the professional learning community

ii. undertake areas of responsibility effectively
	Questions I might ask myself:

· How do I become a leader?
· What is a leadership role?

· What do I do to show leadership?

· How can my mentor support me in these areas?
· What are my areas of responsibility?

· How do leadership opportunities contribute to effective teaching and learning?

· What contributions do I make to my professional learning opportunity?

· What do I have to do to show leadership in the centre?

· Do I understand effective feedback and forward processes?

· How do I support my colleagues to strengthen teaching and learning in my setting?
	Strategies that might help me?

· Make time to have professional discussions with colleagues and your mentor.
· Attendance and contribution at professional learning opportunities.

· Develop skills in partnership with mentor to lead and support other teachers.

· Take notes of professional discussions for personal reflection.
· Find relevant readings and research and share with others.

· Filter resources for relevance.

· Use feedback/feed forward process with Centre Manager, PSM and mentors.


	What might my evidence look like?
· Take responsibility for inducting a new teacher/reliever into the centre. Reflect upon the strategies you used and modify any strategies that were unsuccessful. Also include why inductions are important.

· Be an active participant in decision-making within the centre and show why consensus is the most effective way to move forward. You could use philosophy review as evidence for this or an in-depth self review where a significant change to practice is required.

· Describe a time where you have given a colleague critical feedback that has resulted in a positive change to their behaviour and/or teaching practice.

· Describe a time where you have role modelled best practice and/or shared information with your teaching team and this has resulted in a positive change within a team or for children’s learning.
· Organise a centre event from start to finish.  Describe the processes you used and include any information you had to develop e.g. a parent evening, a centre excursion, take responsibility for planning or self review and ensure this is carried out effectively.
· Demonstrate leadership in specialist areas for internal centre professional learning where appropriate.
· Manage and/or develop resources safely and effectively.
· Demonstrate flexibility and adaptability to meet children’s learning and development needs.


	What evidence might a mentor/observer/appraiser look for?
· The teacher contributes ideas, and resources to provide professional stimulation for colleagues and other staff. S/he may motivate and support others in their own professional learning and contribute to the development of an open and reflective professional culture. This includes sharing resources, strategies, ideas and new professional learning with colleagues, whānau and others as appropriate.
· The teacher advocates for the teaching profession. S/he participates in a range of local/regional/national professional networks and moderation processes. S/he takes on additional responsibilities such as co-curricular and mentoring of colleagues. Responsibilities are carried out effectively, appropriately and in a timely manner.
· The teacher participates positively and effectively in the review of the organisations philosophy and practice.  S/he both seeks advice and offers assistance and encourages colleagues to take on roles in leadership. S/he models effective teaching practice.


	Goals I might wish to set:




	Comments made during PRT and PSM  meeting:

Signed (PRT): ____________________________________________________________Signed (PSM):_________________________________________________________

Date: ______________________________________________________




	Overarching Statement: In an increasingly multi-cultural Aotearoa New Zealand, teachers need to be aware of and respect the languages, heritages and cultures of all ākonga


	Criterion 6: Conceptualise, plan and implement an appropriate learning programme 

Date of Self Assessment: ___________________________________________

Please circle (in different colours) your current level and also your aspiration level. 

Area for further development                                                                         Competent                                                                                                     Area of Strength


	Key Indicators:
i. articulate clearly the aims of their teaching, give sound professional reasons for adopting these aims, and implement them in practice

ii. through their planning and teaching, demonstrate their knowledge and understanding of relevant content, disciplines and curriculum documents
	Questions I might ask myself:
· What are the aims of my planned programme?
· How do my planned opportunities and possibilities link to learning outcomes?

· What resources can I use?

· What teaching strategies can I use?

· Can I make real world connections to my planned opportunities and possibilities?

· Who can best advise me with content knowledge and planning?

· How can I ensure that I meet the wide range of learning needs in my centre? (How do the children’ best learn?)

· What do the children already know?

· How do I access and use appropriate documentation to ensure my programmes are effective?

· What do I take into account when planning programmes for groups and individuals?
	Strategies that might help me?
· Centre observations focusing on implementing a new programme to support, encourage and extend children’s learning

· Centre visits to observe other teachers use of resources and strategies

· Involvement in professional learning

        – individual, whole centre

· Actively seeking feedback on planning and implementing programmes to support children’s learning

· Discussions with mentor e.g. Centre Manager, PSM
· Linking to curriculum documents


	What might my evidence look like?
· Complete examples of planning showing the necessary elements of notice, recognise, respond and review.  Included in your response must be the learning that is recognised and how you will support this by teaching strategies, any changes you will need to make to the environment as well as any specific experiences you will provide as the vehicle for this. You will need to attach reflections that explain the process.  You should use current curriculum documents as well as supporting documentation e.g. Kei tua o te pae, Te Whāriki.

· Give a minimum of 3 learning stories that show how the strategies you employed successfully enabled a child’s learning to be supported or extended (continuity and progression of learning overtime)
· Create a document that clearly enables you to explain to families and whānau how school readiness is implemented within the centre, including the literacy and numeracy opportunities for children.  You should include documents that explain how our current EC curriculum, Te Whāriki, links with the NZ school curriculum.
· Planning meeting documentation demonstrating your contribution to professional discussion evaluation of previous teaching and learning strategies/programme and planned changes to support future learning for children.
· List of professional learning undertaken aligning with your professional learning goals.
· Notes and reflections made by centre observers. Notes made during discussions with colleagues and during visits


	What evidence might a mentor/observer/appraiser look for?

· The teacher’s planning and teaching demonstrate a coherent learning programme aligned to ākonga needs and interests. Links to relevant curriculum documents are apparent as are essential connections across curriculum and curriculum principals, strands, goals and learning dispositions. Links to whole centre curriculum planning is evident and clearly informed by the appropriate Te Whāriki curriculum document.
· The teacher is able to share her/his vision of what a learning programme is going to achieve taking into account ākonga dispositions and specific learning needs and the expectations of the learning community. She/he actively provides opportunities for whānau involvement in planning the learning programme. Teaching practice is informed and supported by accessing, sharing, reflecting on and articulating a diverse range of resources.
· The work of ākonga shows evidence the teacher has planned an effective programme that is clearly linked to the curriculum.
· The teacher thinks critically about how to implement the curriculum in ways that are inclusive and no-discriminatory and taking the other criteria in this document into account.


	Goals I might wish to set:




	Comments made during PRT and PSM  meeting:

Signed (PRT):____________________________________________________________Signed (PSM):________________________________________________________
Date: _______________________________________




	Overarching Statement: In an increasingly multi-cultural Aotearoa New Zealand, teachers need to be aware of and respect the languages, heritages and cultures of all ākonga


	Criterion 7: promote a collaborative, inclusive and supportive learning environment 

Date of Self Assessment: ___________________________________________

Please circle (in different colours) your current level and also your aspiration level. 

Area for further development                                                          Competent                                                                          Area of Strength


	Key Indicators:
i. demonstrate effective management of the learning setting which incorporates successful strategies to engage and motivate ākonga

ii. foster trust, respect and cooperation with and among ākonga
	Questions I might ask myself:

· How does my teaching style foster trust, respect and cooperation?
· How does my teaching practice promote an environment where children feel safe to explore ideas and respond respectfully to others in the centre?
	Strategies that might help me?

· Teaching observations focusing on the effective learning environment
· Use of equipment/resources in the learning setting

· Involvement in professional learning– individual whole team, and community


	What might my evidence look like?
· Give examples where you have identified individual children’s learning styles and incorporated these into learning experiences for children to allow all children opportunity for learning e.g. mat times and the arrangement of learning areas to be visual, aural and allow for children who learn kinesthetically.

· Provide opportunities for both group and individual learning to happen.  This could be demonstrated by identifying through learning stories children who are beginning to learn alongside others, engaging cooperatively and showing strategies to support them in developing appropriate strategies.

· Several learning stories that identify children’s interest, dispositions and how you used this interest as a vehicle to further extend their learning and strengthening dispositions.  You should include specific strategies in your reflection and say how successful these were.

· Where a child with special needs attends, show how you have modified the learning environment to allow them to participate effectively.  Talk about the strategies and equipment you needed to use specifically e.g. the physical arrangement of the environment to accommodate any supportive apparatus or assistive technology like cue cards, speech support etc…  You should include any individual plan that accompanies this.

· Evidence of how you promote an inclusive environment and have assisted children to successfully empathise and accept those who are different from themselves.  This could include learning stories and any specific teaching tools you have developed e.g. identifying emotions in others, rules within the centre. 

· List of professional learning undertaken aligning with developed learning goals. Notes on opportunities taken to learn or practice skills.

· Examples of planning based on promoting an effective learning environment and centre observations/ feedback discussions.

· Examples where staff, children, parents/whānau or the local community have appreciated your interest, interactions with parents/ whānau.
· Teacher has effective support – regular meetings with mentors (CM, PSM)

· Group learning, team discussion, parent/whānau feedback/survey, children’s participation and contribution recorded in displays in observations.

· Appropriate centre resources creating a quality centre learning environment for children.

· High expectations of children’s as learners creating a culture of inquiry – demonstrated throughout assessment processes.


	What evidence might a mentor/observer/appraiser look for?
· The teacher implements positive guidance strategies that are appropriate for the promotion of learning. The PRT expectations reflect Kidicorp positive guidance policy and centre procedures. The PRT creates a positive, supportive, warm, welcoming and vibrant environment with visual evidence of learning. The PRT notices, recognises and responds to ākonga learning and dispositions and promotes a culture of success.
· The PRT creates positive relationships with whānau so they and the ākonga know they belong that is; they have a sense of turangawaewae. Discussion of theory is linked to real world applications.
· It is evident ākonga are engaged in learning. The learning environment is organised to allow for differentiated learning.

· The teacher works to build a positive centre climate, encouraging ākonga to help each other and reduce inappropriate interactions among ākonga. The PRT implements and promotes agreed processes for resolving issues positively.  S/he is a role model for constructive ways of relating to others, using encouragement, positive comments and accepts ākonga points of view and responses.

· The PRT provides opportunities for ākonga to express their views and encourages constructive criticism and vary points of view, creating a culture of inquiry, critical analysis and reflection throughout the learning process.  S/he role models themselves as a long life learner. Learners are encouraged and supported to take risks – they are viewed and affirmed as confident, capable ākonga.


	Goals I might wish to set:




	Comments made during PRT and PSM meeting:

Signed (PRT): __________________________________________________________Signed (PSM):_____________________________________________________
Date: _____________________________________________




	Overarching Statement: In Aotearoa New Zealand, the Code of Ethics/Ngā Tikanga Mataika commits registered teachers to the highest standards of professional service in promoting the learning of those they teach.


	Criterion 8: demonstrate in practice their knowledge and understanding of how ākonga learn 

Date of Self Assessment: ___________________________________________

Please circle (in different colours) your current level and also your aspiration level. 

Area for further development                                                                                         Competent                                                                          Area of Strength


	Key Indicators:
i. enable ākonga to make connections between their prior experiences and learning and their current learning activities
ii. provide opportunities and support for ākonga to engage with, practice and apply new learning to different contexts
iii. encourage ākonga to take responsibility for their own learning and behaviour

iv. assist ākonga to think critically about information and ideas to reflect on their learning
	Questions I might ask myself:

· How do I establish background information?

· How do I encourage and support children to contribute to the planning process?

· How does my teaching reflect that I understand the main influences on how my learners learn?

· How am I planning my strategies based on the children’s needs?

· How do I demonstrate knowledge of my learners, their backgrounds, interests and identities?

· Do I allow children to reflect on their learning and behaviour?

· Do I allow children to set themselves personal goals?

· How do I support the children to implement their individual goals?

· How does my teaching reflect that I understand the main influences on how my ākonga learn?
	Strategies that might help me?

· Observations of other staff members and other PRT’s

· Effective planning and evaluation
· Knowing the children who are in your centre.

· Good use of questioning techniques to establish background knowledge.

· Child and parent/whānau voice (knowledge and expertise)

· Plan in partnership with children – be able to adapt accordingly to how the planned programme is going.

· Attending relevant professional learning– particularly relating to strategies.


	What might my evidence look like?
· Know a child well and be able to show progress in their learning.  Include at least three learning stories of one child over a period of time that shows how you have used their prior experiences to build on their knowledge and skills and strengthening children’s emerging learning dispositions.

· Demonstrate effective strategies for extending children’s thinking. E.g. the use of open ended questioning techniques. You will need to document actual language used and the child’s response (this should also be observed in usual practice)

· Setting the environment so that children are empowered to set and solve their own problems.
· Setting the environment so that children have choices.

· How do your daily routines impact on children’s ability to make choices and/or interrupt children’s learning? Give examples.
· Include learning stories that give examples of the role you have played in allowing children to determine their own learning.

· Planning acknowledges prior learning and provision of authentic learning experiences.

· Co-construction of programme demonstrated in planning adjustments.

· Child, parent/whānau voice evident in implementation of programme – demonstrated in evaluative comments.


	What evidence might a mentor/observer/appraiser look for?
· The teacher acknowledges the rich background and prior learning ākonga in order to plan and provide authentic learning experiences.

· S/he affirms the values and aspirations of ākonga and their whānau through the choice of learning experiences and assessment. S/he shows awareness of how historical policies and practices impact on how teachers and ākonga interact and respond to learning situations. 

· The teacher draws on her/his knowledge of human development and her/his knowledge of the ākonga dispositions and their whānau when planning for and interacting with ākonga. S/he uses knowledge of individuals to manage group dynamics to facilitate learning and draws on current research findings to effectively engage Māori learners.  The tuakana/tēina principal may be drawn on to support learning.
· The planning and teaching is meaningful to ākonga to take on a variety of roles. S/he uses/alters the environment to manage the learning process.

· Programmes provide a range of activities, with the teacher looking for new strategies, being flexible, taking risks, trying new things. S/he provides multiple opportunities to learn concepts, using a range of approaches and allows sufficient time for learning to occur.


	Goals I might wish to set:




	Comments made during PRT and PSM meeting:

Signed (PRT): ________________________________________________________ Signed (PSM): _______________________________________________________
Date: ___________________________________________
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	Overarching Statement: In Aotearoa New Zealand, the Code of Ethics/Ngā Tikanga Mataika commits registered teachers to the highest standards of professional service in promoting the learning of those they teach.


	Criterion 9: respond effectively to the diverse language and cultural experiences, and the varied strengths, interests and needs of individuals and groups of ākonga 

Date of Self Assessment: ___________________________________________

Please circle (in different colours) your current level and also your aspiration level. 

Area for further development                                                          Competent                                                                                                          Area of Strength


	Key Indicators:
i. demonstrate knowledge and understanding of social and cultural influences on learning, by working effectively in the bicultural and multicultural contexts of learning in Aotearoa New Zealand

ii. select teaching approaches, resources, technologies and learning and assessment activities that are inclusive and effective for diverse ākonga

iii. modify teaching approaches to address the needs of individuals and groups of ākonga

	Questions I might ask myself:

· What are the important social and cultural influences on learning in this centre?

· What best practice teaching approaches are effective for learners in a multicultural context?

· What are the needs of the learners at this centre?

· How have I incorporated this knowledge into my planning and choice of assessment?

· How will I best utilise the technologies and resources available to me?

· Am I aware of the languages in the cultures that I teach?

· Am I engaging the learners in my teaching in a cultural context?

· Am I flexible in my teaching approaches?

· How does my knowledge of the varied strengths, interests and needs of individuals and groups of ākonga influence how I teach them?
	Strategies that might help me?

· Centre observations and visits with a specific focus.

· Involvement in culturally specific professional learning – individual, team, community.

· Actively seek feedback on performance in this area from staff, children, whānau and mentors.

· Learning phrases of the learners’ languages.

· Find out and use community cultural resources.

· Attend and participate in centre related cultural events.

· Use of centre based leaders/identities.


	What might my evidence look like?

· Examples of how children’s culture is used as a tool for literacy and numeracy.

· Learning stories that show how you have sought to understand a child’s life outside of the centre and used this information as an avenue to extend their learning further. Includes parent/whānau contributions.

· Provide a range of learning stories that show how you have introduced or used existing resources to support a child with developing knowledge, skills or attitudes in relation to Te Whāriki.

· Examples of how you have changed a learning experience because children have become dis-interested or to accommodate new learning or an interest.

· Examples of your understanding of emergent curriculum and how you have responded to children’s interest in the moment. This should be evident in children’s learning stories, where your response is visible.

· List of professional learning undertaken aligning with the registered teacher criteria goal.

· Examples of changes made to planning based on addressing the needs of individual needs of learners.

· Feedback from staff, children and the local community,
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	What evidence might a mentor/observer/appraiser look for?
· The teacher supports language development across all curriculum areas, including strategies to support second language learners.  A Māori world view is demonstrably valued in the learning environment and interactions with learners. It is clear that planning, teaching and assessment are linked coherently and effectively.

· The teacher notices, recognises and responds to the interests and strengths of each ākonga and views him/her as a confident, capable partner in the learning process. Planning and teaching is responsive to individuals and incorporates learners’ choice and differentiated learning strategies.  The teacher selects and modifies strategies/approaches and resources, including ICT, based on the effectiveness of learners’ previous experiences and engagement.


	Goals I might wish to set:




	Comments made during PRT and PSM  meeting:
Signed (PRT): _______________________________________________________Signed (PSM): ______________________________________________________
Date: ______________________________________________
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	Overarching Statement: Teachers play a critical role in enabling the education achievement of all ākonga/learners.


	Criterion 10: work effectively within the bicultural context of Aotearoa New Zealand
Date of Self Assessment: ___________________________________________

Please circle (in different colours) your current level and also your aspiration level. 

Area for further development                                                                  Competent                                                                                                       Area of Strength


	Key Indicators:
i. practise and develop the relevant use of te reo Māori me ngā tikanga-a-iwi in context

ii. specifically and effectively address the educational aspirations of ākonga Māori, displaying high expectations for their learning
	Questions I might ask myself:

· What is my understanding of bicultural partnership?

· How have I incorporated this knowledge into my planning and implementation of the programme?

· Have I actively sought appropriate assistance at this planning stage?

· What are the educational aspirations of my Māori learners?

· How do I plan to develop these aspirations?

· Are my expectations clearly communicated for my Māori learners?

· How do my teaching styles reflect and demonstrate appreciation of the bicultural partnership of the Treaty?

· How do I fit in to the local community? (Do I have a link with the local Marae?)

· How do I practise and develop my use of te reo Māori? (use of Māori greetings, terms and descriptive words)

· Who could best mentor me in this work?

· In my teaching, how do I take into account the bicultural context of teaching and learning in Aotearoa New Zealand?
	Strategies that might help me?

· Understand and use existing models of effective practice e.g. Ka Hikitia, exemplars from Kei Tua o te Pae, ERO National Area of Interest reports, ERO Partnership with Whānau in ECE Services Evaluative Framework
· Centre observations by appropriate observer focusing on this area.

· Involvement in professional learning – individual, team, community in the context of the Treaty of Waitangi and our bicultural history.

· Actively seeking feedback on performance in this area from staff, children and whānau.

· Use of child/whānau voice to guide planning and implementation of programme.

· Attending cultural events in the centre or in the local community.


	What might my evidence look like?
· All observations by PSM mentor will sight you using relevant te reo Māori as an integral part of your planned response to children.

· Include examples of how you gather information from parents/whānau about their aspirations for their child and then show how you have used this information to plan appropriate learning opportunities. This could include any information sheets the centre uses and follow up learning stories for a child that shows this in practice.

· List of professional learning undertaken that aligns with action goals/registered teacher criteria
· Samples of children’s voice (and the voice of others) that demonstrate appropriate use of te re Māori (and/or English)

· Notes on opportunities taken to learn or practice skills in less known cultural area.

· Examples of changes made to planning based on cultural opportunity.


	What evidence might a mentor/observer/appraiser look for?
· The teacher actively promotes and models the correct use of te reo Māori and positive attitudes towards the Māori language as one of the official languages of Aotearoa New Zealand.  S/he pronounces te reo Māori correctly in day-to-day practice and demonstrates a growing knowledge of te reo Māori and tikanga Māori. S/he demonstrates knowledge of mana whenua (reference markers of iwi and hāpu), and incorporates this into the learning programme.
· The teacher invites and draws on links with local iwi so the teacher can implement tikanga Māori in the teaching and learning environment. 

E.g. pōwhiri, poroporoaki, karakia and s/he represent te reo Māori and tikanga Māori in a variety of media. S/he has a working understanding of how to interact with Māori whānau on a day to day basis.  S/he is open to developing his/her knowledge and skills to develop the ability to move comfortably within both cultures.  S/he also promotes the ability of ākonga to operate in both cultures.
· The teacher understands the historical contexts of biculturalism in Aotearoa New Zeeland and how this impacts on whānau and ākonga. S/he actively promotes positive learning outcomes for Māori ākonga through application of effective pedagogies, high expectations and understanding of historical, cultural and social context of the ākonga.
· Inclusive language and inclusive contexts for learning are used and promoted with bicultural experiences visible.  The teacher consults whānau about learner needs and aspirations.


	Goals I might wish to set:




	Comments made during PRT and PSM  meeting:

Signed (PRT): ___________________________________________________________Signed (PSM): _________________________________________________________
Date: ________________________________________
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	Overarching Statement: Teachers play a critical role in enabling the education achievement of all ākonga/learners.


	Criterion 11: analyse and appropriately use assessment information, which has been gathered formally and informally
Date of Self Assessment: ___________________________________________

Please circle (in different colours) your current level and also your aspiration level. 

Area for further development                                                                  Competent                                                                                                       Area of Strength


	Key Indicators:
i. analyse assessment information to identify progress and ongoing learning needs of ākonga

ii, use assessment information to give regular and ongoing feedback to guide and support further learning

iii.analyse assessment information to reflect on and evaluate the effectiveness of the teaching

iv. communicate assessment and achievement information to relevant members of the learning community

v. foster involvement of whānau in the collection and use of information about the learning of ākonga
	Questions I might ask myself:

· Can I use Kidicorp systems and processes to generate the information I need?

· Have I looked at ECE assessment resources? How do I use this information to plan teaching and assess children’s progress?

· What other resources could I be using?

· How do I know that the children are progressing?

· Do I need someone to help me interpret learning noticed and recognised?

· How do I gather and use assessment information in ways that advances the learning of the ākonga?
	Strategies that might help me?

· Attend relevant Kidicorp training and meetings.
· Attend relevant external providers training or cluster gatherings.

· Attend all centre meetings – internal moderation opportunities.

· Be familiar with Kidicorp and centre procedures and follow the procedures for reporting/filling of results.

· Use of research and reading to inform teaching practice.

· Attend all parent/family/whānau evenings.

· Workshops with colleagues.


	What might my evidence look like?
· Summarise, periodically, the learning that has happened for a child over time and identify next learning steps for the child in collaboration with parents/whānau.

· Give examples of making learning visible to the community. Displays, newsletters, parent/whānau information evenings, parent/whānau interviews.
· Participate in ongoing curriculum reviews associated with planning, including gathering the information, making sense of it, deciding on a plan to improve effectiveness and then include evaluation of the changes and how this has impacted on children’s learning.

· Include the strategies you have used to involve parents/whānau in assessment for learning and reflect on the success of these and how you might change strategies where they are not successful.

· At least 4x learning stories for one child over time that show how your responses have contributed to a child’s progress.
· Reflection notes on gathered information.
· Teacher self review demonstrates use of assessment tools.
· Examples of how you share assessment information with parents/whānau, teachers and ākonga.
· Examples of assessment information appropriately recorded.
· Planning reflects use of assessment as a reflective tool.


	What evidence might a mentor/observer/appraiser look for?
· The teacher critically reflects on information gathered about learning to inform future practice to enrich the environment for learning and to support and extend the ākonga and the next steps in learning.
· The teacher knows how to make effective use of appropriate assessment technologies, for example, portfolio evidence, and learning stories/narratives. Good judgment is shown in selection of assessment information.

· Assessment information is shared with learners so that they know about their achievement and are able to use this information in their own goal setting for learning.

· The teacher communicates assessment information appropriately, effectively and openly with parents/whānau, teachers and ākonga. S/he uses sensitive, informed professional judgments to guide practice and inform the ākonga and whānau of next steps.  Assessment information is appropriately recorded and documented and communicated. For example: via learning stories, informal daily conversations and formal scheduled meetings.
· The teacher uses assessment as a reflective tool. E.g. for self review or evaluation of programmes. Ākonga are involved when evaluating learning programmes.  The teacher also engages openly in team discussions with teachers, whānau and other relevant members of the learning community when evaluating the success of learning programmes for all learners and planning for next steps in the teaching and learning programme.


	Goals I might wish to set:




	Comments made during PRT and PSM  meeting:

Signed (PRT): ___________________________________________________________Signed (PSM):________________________________________________________
Date: _____________________________________________
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	Overarching Statement: Teachers play a critical role in enabling the education achievement of all ākonga/learners.


	Criterion 12: use critical inquiry and problem-solving effectively in their professional practice
Date of Self Assessment: ___________________________________________

Please circle (in different colours) your current level and also your aspiration level. 

Area for further development                                                                  Competent                                                                                                       Area of Strength


	Key Indicators:
i. systematically and critically engage with evidence and professional literature to reflect on and refine practice 

ii. respond professionally to feedback from members of their learning community 

iii. critically examine their own beliefs, including cultural beliefs, and how they impact on their professional practice and the achievement of ākonga
	Questions I might ask myself:

· What impact does higher level teaching and learning have on the children I teach?

· Where can I source information on critical enquiry?

· Who uses critical enquiry currently in my learning community?

· What changes will I make with regard the feedback?

· How do I keep this a manageable part of my development?

· What evidence do I seek that my teaching is advancing the learning of all my ākonga?
	Strategies that might help me?

· Professional reading.

· Professional learning
· Centre Observations.

· Centre visits.

· Professional discussions.

· Inclusion in individual and group planning.

· Engages in positive dialogue regarding feedback.


	What might my evidence look like?

· Lead and participate in a long term self-review.  Include the self review documentation and reflect on the importance of constantly reflecting on and refining practice.

· Parent/whānau surveys are completed and responded to professionally by either articulating practice, holding an information evening, having conversations with parents/whānau and written feedback is given to parents/whānau. Include the summary of parent surveys and the response.  Include in the reflection why it is important to be able to articulate why we do, what we do or to modify practice.

· Engage in on going professional readings.  Include the literature you have chosen and identify how it either supports your practice, or any changes you will make to your practice as a result of the literature.  Include the articles as evidence.

· Engage in action research regularly as part of self review.  Include as part of the information gathered the actual observations you have used.  Identify any beliefs or values that you or your centre has that may present a barrier to making effective change.
· Show how you demonstrate high level approaches.

· Reflective, evaluate practice occurs across all areas of practice.

· As a teacher demonstrate how you observe, listen to and learn from your colleagues teaching practice.

· Positive change occurs.

· Professional relationships maintained.



	What evidence might a mentor/observer/appraiser look for?
· The teacher incorporates metacognitive approaches (thinks about his/her thinking) across all aspects of practice. S/he participates positively in self-review processes and maintains currency in knowledge and understanding of learning theory and its application in context. S/he reflects on the effectiveness of communication and professional relationships of a personal and organisational level. Professional learning and self-reflection is undertaken when analysing assessment information.

· The teacher observes, listens to and learns from colleagues, including observations of his/her teaching practice. S/he engages with external professional associations and uses external opportunities for developing knowledge and skills.
· The teacher engages critically and collaboratively in examination of teaching and learning within the learning community and professional support networks. Respectful and responsive critical conversations allow for compromise, the management of change and effective group dynamics.

· The teacher examines his/her own teaching philosophy, values and beliefs and reflects on how that fits with the philosophy, values and beliefs of the earning community and by making modifications to practice where necessary.

· The teacher understands values and is able to articulate, his/her own heritage and culture and enables others to foster, articulate and value their own. S/he works to understand how his/her own world views may differ from others’ and reflects on the implications for this for ākonga.




	Goals I might wish to set:




	Comments made during PRT and PSM meeting:

Signed (PRT): ___________________________________________________________ Signed (PSM): _________________________________________________________
Date: _____________________________________


Self Assessment: Identification of strengths and areas requiring further development





Professionally Registered Teacher(








Actions required:


Outlines what steps you need to take to achieve competency in specific criteria (action plan)





Goal Setting: Goals are developed to support areas for further development





Reflection/Critique: progress made to achieve competency. Engage in professional discussion with Mentors- share this learning.





What might my evidence look like?





All observations demonstrate teachers working with children of their level and continually empowering children by offering choices.


Teaching stories demonstrating respectful interactions with children/parents/whānau.


Code of ethics and reflections sighting examples of how you have upheld these.


Active participation of all centre meetings, events and reviews. You should record some of your contributions or have your manager document some of this.


Knowing who the support agencies are within your community and why the agencies needed to be contacted and your contribution to gathering information required. E.g. CYFS, GSE, Plunket


Examples of engaging with parents/whānau and reflections showing the benefits of this to children.  Evidence can be in the form of parent/whānau contribution to assessment, organising and participating in parent/whānau information evenings.


Times that you have had to deal with a sensitive situation, describing the incident, your response and changes you may make in the future to ensure the best outcome.  Examples of these could include a child disclosing abuse, suspicion of child abuse or neglect, an incident where you feel a colleague has acted inappropriately (include specific feedback you gave).  You should use reference material as further evidence.


List of professional development undertaken and how this has impacted on your current practice. (including Kidicorp professional learning opportunities).


Notes on opportunities taken to learn or practice skills in teaching in different styles (including reflection and/or feedback).


Examples of changes made to planning based on individual needs of children.


Examples where staff, children, parents/whānau or the local community has appreciated your involvement in extra curricula centre activities.


Evidence of responses of children (written, oral, e.g. documented within the context of learning stories).


Evidence from the self assessment tool.


Evidence from Kidicorp appraisal processes.








What might my a mentor/observer/appraiser look for?





Ākonga feel empowered, acknowledged and their mana is intact; they know they have an important voice in the learning environment and in the ākonga wider world social picture.  Ākonga respond to appropriate teaching and learning strategies implemented by teachers.


The teacher shows respect for and interest in ākonga, using their preferred name accurately and by learning about them and their background, taking into account their interests and identity. The teacher responds with empathy, interest and fairness to all ākonga actions, responses to questions and contributions to questions and interactions.  Pastoral care roles (e.g. from whānau teacher) are undertaken effectively and responsibly. The teacher clearly demonstrates understanding that effective relationships are pivotal to learning for all ākonga and certainly for those who are Māori.


There are open respectful interactions among all parties across learning. The teacher knows and uses appropriate programme channels and national initiatives for the benefit of ākonga. Effective communication skills are used including respectful and positive language and tone use about and among staff, showing support of one another.


There is open, comfortable interaction between and among whānau, ākonga and teachers. Whānau are actively involved and engaged across the learning. The teacher engages positively in discussion with whānau (including both good news and concerns) and uses the ideas derived from this to inform their practice and create learning experiences.  Whānau are treated as partners in education, they are invited to make suggestions for teaching practice and offered suggestions as to how they can support learning. Whānau feel comfortable talking to the teacher about their child – they know that the teacher has their best interest at heart.





Goals I might wish to set:





Comments made during PRT and PSM meeting:









































Signed (PRT): _______________________________________________________Signed (PSM): __________________________________________________





Date: ___________________________________________________














Signed (PRT): _________________________________________________ Signed (PSM/PSF): __________________________________________








Date: ___________________________
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