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Professional Leadership

Preparing graduates 
for teaching – what 
does the research say?

“Teaching is a highly respected profession. The public 
have high expectations of the qualifications, skills, 
knowledge and attributes of the people entrusted 
to educate the next generation, and rightly so,” said 
Teachers Council Director Dr Peter Lind when discussing 
recent research in teacher education.

“The public’s high expectations of teachers gives our 
profession credibility, and New Zealand teachers are 
credible and make a difference to the lives of 	
äkonga / learners.

“From time to time the media puts the spotlight on the 
quality of graduates leaving New Zealand’s teacher 
education providers, and wants to know who are 
our children’s future educators? Are they up to this 
important role?” said Dr Lind.

“The answer is yes.

“Recently the Council has undertaken a literature 
synthesis on Initial Teacher Education (ITE) programmes 
as part of the review of our approval process and 
requirements for programmes.

“One of the most informative sources was that of 
Linda Darling-Hammond (2006)1 who identified seven 
common features of exemplary ITE programmes she 
studied in the United States. 

“Many of our programmes in New Zealand have 
elements of these already in them. We recognise that 
there are important synergies that successfully promote 
these and we are currently reviewing their effectiveness 
here. We want all graduates ready to begin their 
teaching careers upon graduation as they join the 
profession as provisionally registered teachers.”

Seven common features OF 
exemplary ITE programmes:
1.	 A common, clear vision of good teaching that 

permeates all coursework and clinical experiences, 
creating a coherent set of learning experiences.

2.	 	Well-defined standards of professional practice and 
performance that are used to guide and evaluate 
coursework and clinical work.

3.	 	A strong core curriculum taught in the context 
of practice and grounded in knowledge 
of child and adolescent development and 
learning, an understanding of social and cultural 
contexts, curriculum, assessment, and subject 
matter pedagogy.

4.	 	Extended clinical experiences – at least 30 weeks 
of supervised practicum and student teaching 
opportunities in each program that are carefully 
chosen to support the ideas presented in 
simultaneous, closely interwoven coursework.

5.	 	Extensive use of case methods, teacher research, 
performance assessment, and portfolio evaluation 
that apply learning to real problems of practice.

6.	 	Explicit strategies to help students to confront their 
own deep-seated beliefs and assumptions about 
learning and students and to learn about the 
experiences of people different from themselves.

7.	 	Strong relationships, common knowledge, and 
shared beliefs among school and university-based 
faculty jointly engaged in transforming teaching, 
schooling, and teacher education (p.306)2.

“Interestingly for the Council, much of this parallels the 
responses in late 2009 to the Council’s consultation with 
the wider ITE sector on what they considered important 
to include in a new set of processes and requirements 
for ITE programmes,” said Dr Lind.

Research Review

Whakamanahia Te Reo Mäori – He Tirohanga Rangahau 
A review of literature on language proficiency

Te reo Mäori is an official 
language of Aotearoa 
New Zealand but lacks vital 
structural, resource and 
policy support from amongst 
general and educational 
decision-making communities 
to ensure an appropriately 
qualified supply of Mäori 
medium kaiako. 

This is one of the key findings 
from the draft report, He 
Tirohanga Rangahau, 
the second phase of a 

comprehensive research project by Te Pouherenga Kaiako 
o Aotearoa into the enhancement of proficiency in te reo 
Mäori of graduates from Mäori medium Initial Teacher 
Education (ITE) programmes. 

The project, given the name Whakamanahia Te Reo 
Mäori, began in 2007 with an environmental scan (He 
Tirohanga Hötaka) of the ten ITE providers accredited to 
produce graduates to teach in Mäori medium settings. The 
report was published and released in December 2008 and 
featured in issue 10 (Spring) of ForTeachers. The report also 
provided a background to the second stage of this research 
project, a review of national and international literature, 
hence its name He Tirohanga Rangahau.

The tender headed by Dr Mere Skerrett of the University 
of Canterbury was awarded the contract to carry out the 
literature review in August 2009. The research was guided 
by two questions:

•	 	What are the instructional and contextual factors that 
are most likely to influence the level of te reo Mäori 
proficiency gained by kaiako graduating from Initial 
Teacher Education programmes, and how can these 
factors best be addressed?

•	 	What are the issues in defining and assessing the 
relevant te reo Mäori proficiencies, and how can these 
issues best be addressed?

The research was guided through its milestone reports 
by Te Roopü Whakamana Te Reo, the steering group, 
in preparation for publication and release and more 
importantly promoting the changes that may be necessary 
to meet the goals of the research project. 

The research will be made available via our website. 

For any queries about the research email:	
brian.ruawai-hamilton@teacherscouncil.govt.nz 

The ultimate goal of this research is found in the Council 
whakatauki “Ü ki to ako, tü tängata ai äpöpö – To excel in 
teaching so our learners will excell in the future”. 

 ABOVE: Josias and the boys

trouble is my business 
An observational documentary by Juliette Veber

 ABOVE: Dr Mere Skerrett , 
University of Canterbury

Trouble Is My Business is an observational 
documentary about an assistant principal who 
battles to keep his students in school and out 
of trouble. The film follows the stories of three 
Pacific Island and M-aori students from a high 
school in the low socio-economic area of South 
Auckland as they struggle with the complex 
issues preventing them from getting an education.

✪ ✪ ✪ ✪ 4 stars

“a thought-provoking and often very moving 
report from education’s frontline...” “...a 
compelling watch”	 Peter Calder, NZ Herald

“Every parent should see this film....I just loved 
this” “I’m going home this afternoon to watch 
it again!”		  Paul Holmes, Newstalk ZB Visit www.troubleismybusiness.com to find out 

more about this documentary

Data-matching with the Ministry of Education
Over the last year the Council and Ministry of Education have 

been working hard to promote awareness of the importance 

of teacher registration and to improve the quality of our data. 

With over 96,000 registered teachers the Council operates a robust 
registration system that provides an assurance to the New Zealand public 
that an individual has the qualifications, training and character suitable for 
the teaching profession. 

In 2010, the amendment to the Education Act (1989) authorised the first 
data-matching between the New Zealand Teachers Council Register and the 
Ministry of Education Service Payroll.  

The Office of the Privacy Commissioner monitors the process to make sure 
the privacy of individuals is protected and that information matching is 
managed properly by both organisations.

Through this process we have identified teaching staff who appear to be 
employed without a current practising certificate or limited authority to 
teach; and teaching staff records that require further checks to allow us to 
complete the matching process. 

We are expecting that some of these anomalies will have a reasonable 
explanation. However, there will be those employed in teaching positions 
who have allowed their practising certificate or authority to lapse, resulting 
in them not having a current practising certificate or authority to teach. All 
these teachers will be followed up in August. 

It is important to note that all Boards of Trustees are still responsible 
for ensuring all those they employ in a teaching position have a current 
practising certificate or authorisation to teach. This includes principals who 
are also required by legislation to have a current practising certificate.

by Jenny Thomas, Registration Manager

…continued on p3

Rolling out the Registered Teacher Criteria –  
the roadshow continues…
The Registered Teacher Criteria means we are all on the same page and will strive towards being better teachers, 

Rakelle Ru Bay, head teacher at Lumsden Kindergarten told ForTeachers after attending one of the recent workshops.

“Our team has fully embraced the new criteria and we feel the professional 
dimensions and twelve criteria are achievable. We are planning to 
incorporate the reflective questions into our appraisal systems as well,” 
said Rakelle.

“The Council is near the end of its national roadshow and from the feedback 
received along the way we’re confident the workshops will help professional 
leaders and others to successfully implement the new Registered Teacher 
Criteria with their teachers,” asserts Council Director Dr Peter Lind. 

Lead workshop facilitator Juliet Martin said the workshops are connecting 
well with leaders’ current thinking around teaching and learning. Cynthia 
Shaw, Policy and Strategic Development Manager adds that the participants 
are excited by the potential of the Registered Teacher Criteria to act as a 
lever to guide reflection and growth in teaching capability.

Juliet and Cynthia shared with ForTeachers the top three themes from the 
workshop floor and facilitator responses.

1.	 Evidence – there have been many conversations about ‘evidence’ – 
how much, how wide and how many pieces. Also the ‘consistency’ of 
judgements within settings and across settings, both for provisionally 
registered teachers moving towards full registration and for experienced 
teachers renewing a practising certificate every three years.	
Response – the quality and usefulness of the evidence is what matters 
rather than the amount of evidence or how it is ‘collected’ or stored. 
People should reflect on the question “What is going to be ‘telling’ 
evidence that the teacher is operating effectively in a certain criterion?” 

2.	 One set of standards – there have been requests for one set of 
standards rather than standards for attestation (the Ministry’s 
professional standards presently part of teachers’ employment 
contracts) and for registration (the Registered Teacher Criteria). 	
Response – while the profession will have two sets of standards in 
the immediate future, workshop participants found that matrices 
showing how the registration standards map across to the professional 
standards were very helpful. These can be downloaded from 	
http://www.teacherscouncil.govt.nz/rtc/rtcworkshopresources.stm

3.	 Appraisal – an interesting discussion in most workshops involved 
appraisal and different philosophical approaches. For example, should 
appraisal just be focused on professional growth or can it also 
be used for ‘accountability’ purposes e.g. for attestation and for 
registration decisions? 	
Response – there was huge recognition that professional leaders, 
including middle leaders and mentor teachers, all need access to 
professional development in the skills needed to effectively appraise 
other teachers. When confident of their skills and the focus of their 
appraisal many professional leaders could see the possibility of 
combining the Registered Teacher Criteria as part of a formative and 
summative process.

Implementing the criteria – next steps

Professional leaders should:

•	 begin discussions with teachers so they understand what the criteria 
are and the implications

•	 work with management teams to incorporate the criteria into 
performance management systems

•	 	engage with the criteria by working with one or two criteria they feel 
really confident about first. This way evidence will overlap and can be 
applied to other criteria.

“We’re encouraging a lot of professional discussion on the criteria to help 
develop a shared understanding of what they mean, what practice looks like 
in different settings and what will count as evidence,” said Cynthia.

All the workshop resources can be downloaded via our website	
http://www.teacherscouncil.govt.nz/rtc/rtcworkshopresources.stm 

If you have any questions about the Registered Teacher Criteria 
workshops email: cynthia.shaw@teacherscouncil.govt.nz

1, 2 Darling-Hammond, L (2006). Powerful teacher education. Lessons from exemplary programs. San Francisco, Jossey-Bass
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the roadshow continues…
The Registered Teacher Criteria means we are all on the same page and will strive towards being better teachers, 

Rakelle Ru Bay, head teacher at Lumsden Kindergarten told ForTeachers after attending one of the recent workshops.
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are excited by the potential of the Registered Teacher Criteria to act as a 
lever to guide reflection and growth in teaching capability.

Juliet and Cynthia shared with ForTeachers the top three themes from the 
workshop floor and facilitator responses.
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how much, how wide and how many pieces. Also the ‘consistency’ of 
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teachers renewing a practising certificate every three years.	
Response – the quality and usefulness of the evidence is what matters 
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are and the implications

•	 work with management teams to incorporate the criteria into 
performance management systems
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develop a shared understanding of what they mean, what practice looks like 
in different settings and what will count as evidence,” said Cynthia.
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1, 2 Darling-Hammond, L (2006). Powerful teacher education. Lessons from exemplary programs. San Francisco, Jossey-Bass




