




�E�a�r�l�y� �c�a�r�e�e�r� � 
�t�e�a�c�h�e�r�s�Õ� �v�o�i�c�e�s� 
�T�h�e� �C�o�u�n�c�i�l� �w�a�s� �k�e�e�n� �t�o� �g�a�i�n� � 
�i�n�s�i�g�h�t� �i�n�t�o� �t�h�e� �e�x�p�e�r�i�e�n�c�e�s� �o�f� �e�a�r�l�y� 
�c�a�r�e�e�r� �t�e�a�c�h�e�r�s� �a�t� �t�h�e� �W�o�r�l�d� �T�e�a�c�h�e�r�s� 
�D�a�y� �c�o�n�f�e�r�e�n�c�e�.� �H�e�r�e� �a�r�e� �s�o�m�e� �o�f� 
�t�h�e�i�r� �t�h�o�u�g�h�t�s�:

�Ò�I� �w�a�s�n�Õ�t� �s�u�r�e� �w�h�a�t� �I� �r�e�a�l�l�y� �e�x�p�e�c�t�e�d�.� 
�T�h�e� �Þ�r�s�t� �t�w�o� �y�e�a�r�s� �w�e�r�e� �r�e�a�l�l�y�,� �r�e�a�l�l�y� 
�h�a�r�d�.� �I�Õ�m� �n�o�w� �i�n� �m�y� �t�h�i�r�d� �y�e�a�r� �a�n�d� �i�t� �i�s� 
�h�e�a�p�s� �l�e�s�s� �s�t�r�e�s�s�f�u�l�.�Ó

�Ò�T�e�a�c�h�i�n�g� �i�n� �N�e�w� �Z�e�a�l�a�n�d� �i�s� �a� �v�e�r�y� 
�r�e�w�a�r�d�i�n�g� �e�x�p�e�r�i�e�n�c�e�.� �I� �h�a�v�e� �b�e�e�n� 
�l�u�c�k�y� �t�o� �w�o�r�k� �i�n� �a� �s�c�h�o�o�l� �w�h�i�c�h� �h�a�s� �a� 
�v�e�r�y� �s�u�p�p�o�r�t�i�v�e� �e�n�v�i�r�o�n�m�e�n�t�.� �I� �h�a�v�e� 
�d�e�v�e�l�o�p�e�d� �a� �p�a�s�s�i�o�n� �f�o�r� �t�e�a�c�h�i�n�g� �t�h�a�t� �I� 
�d�i�d� �n�o�t� �p�o�s�s�e�s�s� �w�h�e�n� �I� �q�u�a�l�i�Þ�e�d�.�Ó

�Ò�T�h�e� �m�o�s�t� �r�e�w�a�r�d�i�n�g� �a�s�p�e�c�t� �h�a�s� �b�e�e�n� 
�t�h�e� �i�m�p�r�o�v�e�m�e�n�t� �i�n� �m�y� �t�e�a�c�h�i�n�g� 
�o�v�e�r� �t�h�e� �p�r�e�v�i�o�u�s� �t�w�o�-�a�n�d�-�a�-�h�a�l�f� 
�y�e�a�r�s�.� �I� �a�m� �w�e�l�l� �i�n�t�o� �b�e�c�o�m�i�n�g� �t�h�e� 
�e�f�f�e�c�t�i�v�e� �t�e�a�c�h�e�r� �I� �a�i�m�e�d� �t�o� �b�e�c�o�m�e�.� 
�A�l�s�o�,� �b�u�i�l�d�i�n�g� �a� �p�o�s�i�t�i�v�e� �r�a�p�p�o�r�t� �w�i�t�h� 
�s�t�u�d�e�n�t�s� �i�s� �e�x�t�r�e�m�e�l�y� �r�e�w�a�r�d�i�n�g�.� �I� �h�a�v�e� 
�e�n�j�o�y�e�d� �p�r�o�g�r�e�s�s�i�n�g� �f�r�o�m� �a� �P�R�T� �t�o� �a� 
�f�u�l�l�y� �r�e�g�i�s�t�e�r�e�d� �t�e�a�c�h�e�r�.� �I� �n�o�w� �o�v�e�r�s�e�e� 
�a� �P�R�T�.� �I�t� �i�s� �g�r�e�a�t� �t�o� �b�e� �p�u�t�t�i�n�g� �b�a�c�k� �i�n�t�o� 
�t�h�e� �P�R�T� �p�r�o�g�r�a�m�m�e�.�Ó

�Ò�I�t� �[�t�e�a�c�h�i�n�g�]� �i�s� �o�n�e� �o�f� �t�h�e� �h�a�r�d�e�s�t� �j�o�b�s� 
�I�Õ�v�e� �e�v�e�r� �d�o�n�e�,� �b�u�t� �I� �l�o�v�e� �i�t�.�Ó

�Ò�I� �w�i�l�l� �e�n�j�o�y� �m�y� �r�e�g�i�s�t�r�a�t�i�o�n� �y�e�a�r�s� � 
�a�n�d� �e�m�b�r�a�c�e� �t�h�e�m� �i�n�s�t�e�a�d� �o�f� � 
�e�n�d�u�r�i�n�g� �t�h�e�m�Ó� 

�I�n� �f�u�t�u�r�e�,� �w�e� �h�o�p�e� �t�h�a�t� �a�l�l� �P�R�T�s� 
�w�i�l�l� �s�h�a�r�e� �t�h�e� �s�a�m�e� �s�e�n�t�i�m�e�n�t�!� 

� 

�L�i�n�k�i�n�g� �M�i�n�d�s� �i�s� �a�n� �a�n�n�u�a�l� �s�c�h�o�l�a�r�s�h�i�p� �p�r�o�g�r�a�m�m�e� �s�p�o�n�s�o�r�e�d� �b�y� �t�h�e� 

�M�i�n�i�s�t�r�y� �o�f� �E�d�u�c�a�t�i�o�n�,� �T�h�e� �N�Z��� �U�K� �L�i�n�k� �F�o�u�n�d�a�t�i�o�n�,� �t�h�e� �N�e�w� �Z�e�a�l�a�n�d� 

�T�e�a�c�h�e�r�s� �C�o�u�n�c�i�l� �a�n�d� �t�h�e� �B�r�i�t�i�s�h� �C�o�u�n�c�i�l� �w�h�i�c�h� �s�e�e�k�s� �t�o� �b�r�o�a�d�e�n� �t�h�e� 

�e�x�p�e�r�i�e�n�c�e� �o�f� �s�o�m�e� �o�f� �N�e�w� �Z�e�a�l�a�n�d�Õ�s� �m�o�s�t� �t�a�l�e�n�t�e�d� �y�o�u�n�g� �t�e�a�c�h�e�r�s�.� 

�R�e�c�i�p�i�e�n�t�s� �a�r�e� �s�e�l�e�c�t�e�d� �o�n� �m�e�r�i�t� �b�y� �a�n� �i�n�d�e�p�e�n�d�e�n�t� �p�a�n�e�l�,� �w�i�t�h� �a� 

�p�a�r�t�i�c�u�l�a�r� �e�m�p�h�a�s�i�s� �o�n� �e�x�a�m�i�n�i�n�g� �t�h�e�i�r� �l�e�a�d�e�r�s�h�i�p� �p�o�t�e�n�t�i�a�l�.� �T�h�e� �2�0�0�7� 

�s�c�h�o�l�a�r�s�h�i�p� �r�e�c�i�p�i�e�n�t�s� �w�e�r�e�:� �G�r�e�g� �T�h�o�r�n�t�o�n� �f�r�o�m� �M�a�n�u�r�e�w�a� �H�i�g�h� 

�S�c�h�o�o�l�;� �T�o�m� �H�a�i�g� �f�r�o�m� �N�e�l�s�o�n�Õ�s� �N�a�y�l�a�n�d� �C�o�l�l�e�g�e�;� �M�e�l�i�n�d�a� �B�e�n�n�e�t�t� 

�f�r�o�m� �t�i�n�y� �A�h�u�r�o�a� �S�c�h�o�o�l�,� �n�e�a�r� �W�a�r�k�w�o�r�t�h�;� �a�n�d� �K�a�r�e�n� �S�t�i�m�p�s�o�n� �f�r�o�m� 

�H�e�n�d�e�r�s�o�n� �H�i�g�h� �S�c�h�o�o�l�.

�I�n� �S�e�p�t�e�m�b�e�r� �2�0�0�7�,� �t�h�e� �r�e�c�i�p�i�e�n�t�s� �w�e�r�e� �h�o�s�t�e�d� �b�y� �t�h�e� �S�o�u�t�h� 

�G�l�o�u�c�e�s�t�e�r�s�h�i�r�e� �L�o�c�a�l� �A�u�t�h�o�r�i�t�y� �i�n� �E�n�g�l�a�n�d� �a�n�d� �s�p�e�n�t� �a� �b�u�s�y� �f�o�r�t�n�i�g�h�t� 

�v�i�s�i�t�i�n�g� �s�c�h�o�o�l�s� �a�n�d� �m�e�e�t�i�n�g� �w�i�t�h� �t�h�e� �a�r�e�a�Õ�s� �t�e�a�c�h�i�n�g� �p�r�o�f�e�s�s�i�o�n�a�l�s� �a�n�d� 

�s�t�u�d�e�n�t�s�.� �T�h�e� �f�o�c�u�s� �w�a�s� �t�o� �o�b�s�e�r�v�e� �a�n�d� �d�i�s�c�u�s�s� �a�p�p�r�o�a�c�h�e�s� �t�o� �s�c�h�o�o�l� 

�l�e�a�d�e�r�s�h�i�p� �i�n� �B�r�i�t�a�i�n� �a�n�d� �l�e�a�r�n�i�n�g� �i�n� �a� �v�a�r�i�e�t�y� �o�f� �d�i�f�f�e�r�e�n�t� �l�o�c�a�t�i�o�n�s� 

�a�n�d� �s�o�c�i�a�l� �e�n�v�i�r�o�n�m�e�n�t�s�.� �T�h�e�s�e� �i�n�c�l�u�d�e�d� �t�h�r�e�e� �p�r�i�m�a�r�y� �a�n�d� �t�h�r�e�e� 

�s�e�c�o�n�d�a�r�y� �s�c�h�o�o�l�s�,� �p�l�u�s� �a� �c�o�n�f�e�r�e�n�c�e� �d�a�y� �a�t� �B�r�i�s�t�o�l�Õ�s� �U�n�i�v�e�r�s�i�t�y� �o�f� �t�h�e� 

�W�e�s�t� �o�f� �E�n�g�l�a�n�d�.

�W�h�i�l�e� �t�h�e� �d�i�f�f�e�r�e�n�t� �s�c�h�o�o�l�s� �p�r�o�v�i�d�e�d� �a� �r�a�n�g�e� �o�f� �s�e�t�t�i�n�g�s�,� �t�h�e�r�e� �w�e�r�e� 

�a�l�s�o� �c�o�m�m�o�n� �f�e�a�t�u�r�e�s� �o�b�s�e�r�v�e�d� �b�y� �t�h�e� �N�e�w� �Z�e�a�l�a�n�d�e�r�s�.� �T�h�e�s�e� �w�e�r�e� 

�e�s�s�e�n�t�i�a�l�l�y� �a�r�o�u�n�d� �l�e�a�d�e�r�s�h�i�p� �s�t�r�u�c�t�u�r�e�s�,� �t�h�e� �r�e�l�a�t�i�o�n�s�h�i�p� �b�e�t�w�e�e�n� �t�h�e� 

�s�c�h�o�o�l�s� �a�n�d� �t�h�e�i�r� �c�o�m�m�u�n�i�t�i�e�s�,� �a�n�d� �t�h�e� �a�p�p�r�o�a�c�h�e�s� �t�o� �l�e�a�r�n�i�n�g� �i�n� � 

�t�h�e� �c�l�a�s�s�r�o�o�m�s�.

�T�h�e� �C�o�u�n�c�i�l�Õ�s� �S�t�r�a�t�e�g�i�c� �F�o�c�u�s

�S�i�n�c�e� �2�0�0�6�,� �t�h�e� �C�o�u�n�c�i�l�Õ�s� �S�t�r�a�t�e�g�i�c� �P�l�a�n� �h�a�s� �f�o�c�u�s�e�d� �o�n� 
�t�h�e� �p�r�o�f�e�s�s�i�o�n�a�l� �l�e�a�r�n�i�n�g� �o�f� �t�e�a�c�h�e�r�s� �f�r�o�m� �p�r�e�-�s�e�r�v�i�c�e� 
�e�d�u�c�a�t�i�o�n� �t�o� �f�u�l�l� �t�e�a�c�h�e�r� �r�e�g�i�s�t�r�a�t�i�o�n�.� 

�T�h�e� �C�o�u�n�c�i�l� �h�a�s� �e�n�g�a�g�e�d� �i�n� �p�r�o�j�e�c�t�s�,� �i�n� �c�o�n�s�u�l�t�a�t�i�o�n� 
�w�i�t�h� �t�h�e� �s�e�c�t�o�r�,� �t�o� �s�t�r�e�n�g�t�h�e�n� �i�n�i�t�i�a�l� �t�e�a�c�h�e�r� �e�d�u�c�a�t�i�o�n� 
�a�n�d� �t�h�e� �p�r�o�f�e�s�s�i�o�n�a�l� �l�e�a�r�n�i�n�g� �o�f� �n�e�w�l�y� �q�u�a�l�i�Þ�e�d� 
�t�e�a�c�h�e�r�s� �a�n�d� �t�o� �e�n�h�a�n�c�e� �t�h�e� �p�r�o�c�e�s�s�e�s� �f�o�r� �g�a�i�n�i�n�g� 
�f�u�l�l� �r�e�g�i�s�t�r�a�t�i�o�n�.� �T�h�e� �C�o�u�n�c�i�l� �b�e�l�i�e�v�e�s� �t�h�i�s� �e�m�p�h�a�s�i�s� 
�o�n� �t�h�e� �q�u�a�l�i�t�y� �o�f� �t�e�a�c�h�e�r�s�Õ� �p�r�o�f�e�s�s�i�o�n�a�l� �l�e�a�r�n�i�n�g� �a�n�d� 
�d�e�v�e�l�o�p�m�e�n�t�,� �i�n� �t�h�e�i�r� �Þ�r�s�t� �y�e�a�r�s� �o�f� �t�e�a�c�h�i�n�g�,� �w�i�l�l� �h�a�v�e� 
�t�h�e� �m�o�s�t� �s�i�g�n�i�Þ�c�a�n�t� �i�m�p�a�c�t� �o�n� �t�h�e� �t�e�a�c�h�i�n�g� �p�r�o�f�e�s�s�i�o�n� 
�o�v�e�r� �t�h�e� �n�e�x�t� �1�0� �y�e�a�r�s�.

�T�w�o� �k�e�y� �p�r�o�j�e�c�t�s� �f�o�r� �t�h�e� �p�r�o�f�e�s�s�i�o�n� �a�r�e� �t�h�e� �i�n�d�u�c�t�i�o�n� 
�a�n�d� �m�e�n�t�o�r�i�n�g� �p�r�o�j�e�c�t� �a�n�d� �t�h�e� �r�e�v�i�e�w� �o�f� �t�h�e� �S�a�t�i�s�f�a�c�t�o�r�y� 
�T�e�a�c�h�e�r� �D�i�m�e�n�s�i�o�n�s�.� �W�i�t�h� �t�h�e� �L�e�a�r�n�i�n�g� �t�o� �T�e�a�c�h� �r�e�s�e�a�r�c�h� 
�p�r�o�g�r�a�m�m�e� �n�o�w� �c�o�m�p�l�e�t�e�,� �t�h�e�s�e� �t�w�o� �p�r�o�j�e�c�t�s� �a�r�e� 
�c�o�m�i�n�g� �t�o�g�e�t�h�e�r� �u�n�d�e�r� �t�h�e� �u�m�b�r�e�l�l�a� �o�f� �a� �r�e�f�e�r�e�n�c�e� �g�r�o�u�p� 
�t�h�a�t� �w�i�l�l� �g�u�i�d�e� �t�h�e�m� �i�n�t�o� �t�h�e� �n�e�x�t� �s�t�a�g�e�s� �o�f� �c�o�n�s�u�l�t�a�t�i�o�n� 
�w�i�t�h� �t�e�a�c�h�e�r�s� �a�n�d� �p�i�l�o�t� �p�r�o�g�r�a�m�m�e�s� �i�n� �2�0�0�9�.� 

�T�h�e� �C�o�u�n�c�i�l� �i�s� �k�e�e�n� �t�o� �e�n�g�a�g�e� �d�i�r�e�c�t�l�y� �w�i�t�h� �a�s� �m�a�n�y� 
�t�e�a�c�h�e�r�s�,� �p�r�o�f�e�s�s�i�o�n�a�l� �l�e�a�d�e�r�s�,� �t�e�a�c�h�e�r� �e�d�u�c�a�t�o�r�s� �a�n�d� 
�e�d�u�c�a�t�i�o�n� �p�o�l�i�c�y� �m�a�k�e�r�s� �a�s� �p�o�s�s�i�b�l�e�.� �L�a�s�t� �y�e�a�r� �w�e� �h�o�s�t�e�d� 

�a� �n�u�m�b�e�r� �o�f� �s�e�m�i�n�a�r�s�,� �w�o�r�k�s�h�o�p�s� �a�n�d� �a� �c�o�n�f�e�r�e�n�c�e� �i�n� 
�o�r�d�e�r� �t�o� �e�n�g�a�g�e� �t�h�e� �p�r�o�f�e�s�s�i�o�n� �i�n� �d�i�s�c�u�s�s�i�o�n�s� �a�b�o�u�t� �o�u�r� 
�r�e�s�e�a�r�c�h� �p�r�o�g�r�a�m�m�e� �a�n�d� �w�i�d�e�r� �r�e�l�a�t�e�d� �i�s�s�u�e�s�.� 

�T�h�e� �C�o�u�n�c�i�l�Õ�s� �c�o�n�f�e�r�e�n�c�e� �t�o� �m�a�r�k� �W�o�r�l�d� �T�e�a�c�h�e�r�s� �D�a�y� 
�i�n� �N�e�w� �Z�e�a�l�a�n�d�,� �l�a�s�t� �O�c�t�o�b�e�r�,� �w�a�s� �p�a�r�t�i�c�u�l�a�r�l�y� �s�u�c�c�e�s�s�f�u�l� 
�t�o�w�a�r�d�s� �t�h�i�s� �e�n�d�.� 

�T�h�e� �c�o�n�f�e�r�e�n�c�e�Õ�s� �f�o�c�u�s� �w�a�s� �t�h�e� �p�r�o�f�e�s�s�i�o�n�a�l� �l�e�a�r�n�i�n�g� 
�o�f� �e�a�r�l�y� �c�a�r�e�e�r� �t�e�a�c�h�e�r�s� �a�n�d� �t�h�e� �C�o�u�n�c�i�l� �s�p�o�n�s�o�r�e�d� �a� 
�n�u�m�b�e�r� �o�f� �s�u�c�h� �t�e�a�c�h�e�r�s� �t�o� �a�t�t�e�n�d� �(�s�e�e� �a�r�t�i�c�l�e� �b�e�l�o�w�)�.� 
�T�h�e�s�e� �t�e�a�c�h�e�r�s� �w�e�r�e� �n�o�m�i�n�a�t�e�d� �b�y� �t�e�a�c�h�e�r� �e�d�u�c�a�t�o�r�s� 
�a�n�d� �o�r�g�a�n�i�s�a�t�i�o�n�s� �s�u�c�h� �a�s� �t�h�e� �t�e�a�c�h�e�r� �u�n�i�o�n�s�.� 

�I�n� �a�d�d�i�t�i�o�n� �t�o� �k�e�y�n�o�t�e� �s�p�e�a�k�e�r�s�,� �t�h�e� �o�n�e� �d�a�y� �c�o�n�f�e�r�e�n�c�e� 
�o�f�f�e�r�e�d� �o�p�p�o�r�t�u�n�i�t�i�e�s� �f�o�r� �d�e�l�e�g�a�t�e�s� �t�o� �g�e�t� �t�o�g�e�t�h�e�r� �i�n� 
�t�h�e�i�r� �s�e�c�t�o�r� �g�r�o�u�p�s�:� �e�a�r�l�y� �c�h�i�l�d�h�o�o�d� �e�d�u�c�a�t�i�o�n�,� �p�r�i�m�a�r�y� 
�a�n�d� �s�e�c�o�n�d�a�r�y� �s�c�h�o�o�l�s�,� �M�Š�o�r�i� �m�e�d�i�u�m�,� �p�o�l�i�c�y� �a�n�d� 
�r�e�s�e�a�r�c�h�,� �t�o� �d�i�s�c�u�s�s� �t�h�e� �i�m�p�l�i�c�a�t�i�o�n�s� �f�o�r� �t�h�e�i�r� �r�e�s�p�e�c�t�i�v�e� 
�s�e�c�t�o�r�s� �o�f� �t�h�e� �i�d�e�a�s� �a�n�d� �p�r�a�c�t�i�c�e�s� �r�e�v�e�a�l�e�d� �t�h�r�o�u�g�h� �t�h�e� 
�v�a�r�i�o�u�s� �s�p�e�a�k�e�r�s�Õ� �p�r�e�s�e�n�t�a�t�i�o�n�s�.� 

�T�h�e� �C�o�u�n�c�i�l� �i�s� �c�o�m�m�i�t�t�e�d� �t�o� �o�n�-�g�o�i�n�g� �e�n�g�a�g�e�m�e�n�t� �w�i�t�h� 
�t�h�e� �p�r�o�f�e�s�s�i�o�n�,� �i�n�c�l�u�d�i�n�g� �c�o�n�s�u�l�t�a�t�i�o�n� �w�i�t�h� �p�r�a�c�t�i�t�i�o�n�e�r�s� 
�a�n�d� �r�e�p�r�e�s�e�n�t�a�t�i�v�e�s� �o�f� �o�r�g�a�n�i�s�a�t�i�o�n�s� �w�h�o� �s�h�a�r�e� �t�h�e� 
�C�o�u�n�c�i�l�Õ�s� �g�o�a�l� �o�f� �s�u�p�p�o�r�t�i�n�g� �t�e�a�c�h�e�r�s� �t�o� �b�e� �t�h�e� �b�e�s�t� 
�t�h�e�y� �c�a�n� �b�e�.� �I�t� �i�s� �o�n�l�y� �t�h�r�o�u�g�h� �w�o�r�k�i�n�g� �t�o�g�e�t�h�e�r� �t�h�a�t� �t�h�e� 
�p�r�o�f�e�s�s�i�o�n� �c�a�n� �r�e�a�l�i�s�e� �t�h�i�s� �g�o�a�l�.

FOR �L�i�n�k�i�n�g� �M�i�n�d�s
�K�i�a� �H�i�w�a� �R�a� �K�i�a� �H�i�w�a� �R�a
�N�g�Š� �H�u�i� �w�h�a�k�a�m�Š�r�a�m�a�,� �N�g�Š� �H�u�i� �W�h�a�k�a�t�i�n�a�n�a� �m�o� �N�g�Š� �T�i�k�a�n�g�a� �M�a�t�a�t�i�k�a�.

�2 �3 �4

�O�f� �G�o�o�d� �C�h�a�r�a�c�t�e�r� �a�n�d� � 
�F�i�t� �t�o� �b�e� �a� �T�e�a�c�h�e�r
�T�h�e� �N�e�w� �Z�e�a�l�a�n�d� �T�e�a�c�h�e�r�s� �C�o�u�n�c�i�l� �h�a�s� �d�e�v�e�l�o�p�e�d� �a� �G�o�o�d� �C�h�a�r�a�c�t�e�r� 
�a�n�d� �F�i�t� �t�o� �b�e� �a� �T�e�a�c�h�e�r� �p�o�l�i�c�y�.� �T�h�e� �p�o�l�i�c�y� �c�l�e�a�r�l�y� �s�p�e�c�i�Þ�e�s� �w�h�a�t� �Ò�G�o�o�d� 
�C�h�a�r�a�c�t�e�r�Ó� �a�n�d� �Ò�F�i�t� �t�o� �b�e� �a� �T�e�a�c�h�e�r�Ó� �m�e�a�n�s� �a�n�d� �h�o�w� �t�h�e�s�e� �t�r�a�i�t�s� �a�r�e� 
�d�e�t�e�r�m�i�n�e�d�.

�T�h�e� �p�o�l�i�c�y� �h�a�s� �b�e�e�n� �d�e�v�e�l�o�p�e�d� �a�n�d� �c�o�n�s�u�l�t�e�d� �o�n� �w�i�d�e�l�y� �o�v�e�r� �s�e�v�e�r�a�l� 
�y�e�a�r�s�.� �O�n�e� �o�f� �t�h�e� �p�o�l�i�c�y�Õ�s� �p�u�r�p�o�s�e�s� �i�s� �t�o�:� �Ò�i�n�c�r�e�a�s�e� �p�u�b�l�i�c� �a�n�d� 
�p�r�o�f�e�s�s�i�o�n�a�l� �c�o�n�Þ�d�e�n�c�e� �i�n� �t�h�e� �r�e�g�i�s�t�r�a�t�i�o�n� �p�r�o�c�e�s�s�e�s� �i�n� �m�a�i�n�t�a�i�n�i�n�g� 
�h�i�g�h� �s�t�a�n�d�a�r�d�s� �a�n�d� �r�e�g�i�s�t�e�r�i�n�g� �t�e�a�c�h�e�r�s� �w�h�o� �a�r�e� �o�f� �g�o�o�d� �c�h�a�r�a�c�t�e�r� �a�n�d� 
�w�h�o� �a�r�e� �Þ�t� �t�o� �b�e� �a� �t�e�a�c�h�e�r�.�Ó

�T�h�e� �o�r�i�g�i�n�a�l� �c�r�i�t�e�r�i�a� �f�o�r� �Þ�t� �t�o� �b�e� �a� �t�e�a�c�h�e�r� �i�n�c�l�u�d�e�d� �s�e�v�e�r�a�l� �d�e�s�c�r�i�p�t�o�r�s� 
�i�n�c�o�r�p�o�r�a�t�i�n�g� �p�e�r�s�o�n�a�l� �a�t�t�r�i�b�u�t�e�s� �a�n�d� �t�e�a�c�h�i�n�g� �q�u�a�l�i�t�i�e�s�,� �s�u�c�h� �a�s� 
�c�o�m�m�u�n�i�c�a�t�i�o�n� �s�k�i�l�l�s�.� �T�h�e�s�e� �c�r�i�t�e�r�i�a� �h�a�v�e� �b�e�e�n� �i�n� �u�s�e� �s�i�n�c�e� �t�h�e� 
�e�s�t�a�b�l�i�s�h�m�e�n�t� �o�f� �t�h�e� �T�e�a�c�h�e�r� �R�e�g�i�s�t�r�a�t�i�o�n� �B�o�a�r�d� �i�n� �1�9�9�0� �a�n�d� �t�h�e�r�e� 
�w�a�s� �s�o�m�e� �o�v�e�r�l�a�p� �w�i�t�h� �t�h�e� �S�a�t�i�s�f�a�c�t�o�r�y� �T�e�a�c�h�e�r� �D�i�m�e�n�s�i�o�n�s� �t�h�a�t� �w�e�r�e� 
�d�e�v�e�l�o�p�e�d� �i�n� �1�9�9�6�-�7�.� 

�T�h�e� �n�e�w� �p�o�l�i�c�y� �b�r�i�n�g�s� �t�o�g�e�t�h�e�r� �t�h�e� �r�e�q�u�i�r�e�m�e�n�t�s� �f�o�r� �Ò�g�o�o�d� �c�h�a�r�a�c�t�e�r�Ó� 
�(�e�v�i�d�e�n�c�e�d� �t�h�r�o�u�g�h� �a� �p�o�l�i�c�e� �v�e�t�)� �a�n�d� �r�e�v�i�s�e�d� �c�r�i�t�e�r�i�a� �f�o�r� �Ò�Þ�t� �t�o� �b�e� �a� 
�t�e�a�c�h�e�r�Ó� �t�h�a�t� �a�r�e� �e�n�d�o�r�s�e�d� �b�y� �a� �p�r�i�n�c�i�p�a�l� �o�r� �e�m�p�l�o�y�e�r� �w�h�e�n� �r�e�n�e�w�a�l� �o�f� 
�a� �p�r�a�c�t�i�s�i�n�g� �c�e�r�t�i�Þ�c�a�t�e� �i�s� �a�p�p�l�i�e�d� �f�o�r�.� �T�h�e� �p�o�l�i�c�y� �p�r�o�v�i�d�e�s� �c�l�a�r�i�t�y� �a�b�o�u�t� 
�t�h�e� �p�r�o�c�e�s�s�e�s� �a�n�d� �t�h�e� �e�v�i�d�e�n�t�i�a�l� �r�e�q�u�i�r�e�m�e�n�t�s� �f�o�r� �d�e�t�e�r�m�i�n�i�n�g� �G�o�o�d� 
�C�h�a�r�a�c�t�e�r� �a�n�d� �F�i�t� �t�o� �b�e� �a� �T�e�a�c�h�e�r�.� 

�T�h�e�r�e� �a�r�e� �o�n�l�y� �Þ�v�e� �c�r�i�t�e�r�i�a� �f�o�r� �t�h�e� �Ò�Þ�t� �t�o� �b�e� �a� �t�e�a�c�h�e�r�Ó� �r�e�q�u�i�r�e�m�e�n�t� 
�a�n�d� �t�h�e�s�e� �h�a�v�e� �r�e�s�u�l�t�e�d� �f�r�o�m� �e�x�t�e�n�s�i�v�e� �c�o�n�s�u�l�t�a�t�i�o�n� �w�i�t�h� �u�n�i�o�n�s�,� 
�e�m�p�l�o�y�e�r�s� �a�n�d� �o�t�h�e�r� �s�t�a�k�e�h�o�l�d�e�r�s� �o�v�e�r� �t�h�e� �l�a�s�t� �t�h�r�e�e� �y�e�a�r�s�.� �D�e�t�a�i�l�s� �o�f� 
�t�h�e�s�e� �c�a�n� �b�e� �f�o�u�n�d� �o�n� �t�h�e� �P�o�l�i�c�y� �p�a�g�e�s� �o�f� �t�h�e� �C�o�u�n�c�i�l�Õ�s� �w�e�b�s�i�t�e�.

�A� �F�o�c�u�s� �o�n� �t�h�e� � 
�E�a�r�l�y� �Y�e�a�r�s� �o�f� �T�e�a�c�h�i�n�g

�K�n�o�w�l�e�d�g�e� �s�h�a�r�i�n�g
�O�n�e� �o�f� �t�h�e� �m�o�s�t� �n�o�t�i�c�e�a�b�l�e� �d�i�f�f�e�r�e�n�c�e�s� �o�b�s�e�r�v�e�d� �b�e�t�w�e�e�n� �t�h�e� 

�B�r�i�t�i�s�h� �a�n�d� �N�e�w� �Z�e�a�l�a�n�d� �s�c�h�o�o�l� �e�n�v�i�r�o�n�m�e�n�t�s� �i�s� �t�h�e� �d�e�g�r�e�e� �t�o� 

�w�h�i�c�h� �p�r�o�f�e�s�s�i�o�n�a�l� �k�n�o�w�l�e�d�g�e� �i�s� �s�h�a�r�e�d� �b�e�t�w�e�e�n� �s�c�h�o�o�l�s� �i�n� �S�o�u�t�h� 

�G�l�o�u�c�e�s�t�e�r�s�h�i�r�e�.� �T�h�e� �L�o�c�a�l� �A�u�t�h�o�r�i�t�y� �i�s� �a�n� �o�u�t�s�t�a�n�d�i�n�g� �r�e�s�o�u�r�c�e� 

�t�o�w�a�r�d�s� �t�h�i�s� �e�n�d�,� �t�h�r�o�u�g�h� �i�t�s� �p�r�o�v�i�s�i�o�n� �o�f� �c�o�a�c�h�i�n�g� �a�n�d� �m�e�n�t�o�r�i�n�g� �t�o� 

�b�o�t�h� �n�e�w�l�y� �q�u�a�l�i�Þ�e�d� �t�e�a�c�h�e�r�s� �a�n�d� �t�h�e�i�r� �m�e�n�t�o�r�s� �a�n�d� �h�e�l�p�i�n�g� �t�o� �b�u�i�l�d� 

�c�o�l�l�e�g�i�a�l�i�t�y� �t�h�r�o�u�g�h�o�u�t� �i�t�s� �j�u�r�i�s�d�i�c�t�i�o�n�.� 

�Ó�O�n�e� �l�e�a�d�e�r� �Ô�l�e�a�d�i�n�g�Õ� �a� �s�c�h�o�o�l� �a�l�o�n�e� �i�s� �a� �m�i�s�c�o�n�c�e�p�t�i�o�n� �Ð� �t�h�e� �d�e�g�r�e�e� �o�f� 

�c�o�m�m�u�n�i�t�y� �b�u�y� �i�n� �a�n�d� �r�e�p�r�e�s�e�n�t�a�t�i�o�n� �t�o� �l�e�a�d�i�n�g� �t�h�e� �s�c�h�o�o�l� �c�o�m�m�u�n�i�t�y� �i�n� 

�S�o�u�t�h� �G�l�o�u�c�e�s�t�e�r�s�h�i�r�e� �i�s� �v�e�r�y� �p�o�w�e�r�f�u�l�.� �P�r�i�m�a�r�i�e�s� �s�e�e�m� �t�o� �d�o� �t�h�i�s� �b�e�t�t�e�r� 

�t�h�a�n� �s�e�c�o�n�d�a�r�i�e�s�,� �p�e�r�h�a�p�s� �b�e�c�a�u�s�e� �t�h�e� �H�e�a�d� �i�s� �Ô�c�l�o�s�e�r� �t�o� �t�h�e� �g�r�o�u�n�d�Õ�.�Ó� � 

�Ð� �G�r�e�g� �T�h�o�r�n�t�o�n

�P�r�o�f�e�s�s�i�o�n�a�l� �d�e�v�e�l�o�p�m�e�n�t
�I�n� �a�l�l� �o�f� �t�h�e� �v�i�s�i�t�e�d� �s�c�h�o�o�l�s�,� �m�i�d�d�l�e� �l�e�a�d�e�r�s�h�i�p� �p�l�a�y�s� �a� �c�e�n�t�r�a�l� �r�o�l�e� � 

�i�n� �t�h�e� �p�r�o�f�e�s�s�i�o�n�a�l� �d�e�v�e�l�o�p�m�e�n�t� �o�f� �b�e�g�i�n�n�i�n�g� �t�e�a�c�h�e�r�s�.� �N�e�w� �t�e�a�c�h�e�r�s� �a�r�e� 

�p�r�e�p�a�r�e�d� �t�o� �t�a�k�e� �o�n� �a�d�d�i�t�i�o�n�a�l� �r�e�s�p�o�n�s�i�b�i�l�i�t�i�e�s� �b�e�c�a�u�s�e� �o�f� �t�h�i�s� �s�u�p�p�o�r�t�.� 

�T�h�e� �m�e�n�t�o�r�i�n�g� �t�h�i�s� �g�r�o�u�p� �o�f� �t�e�a�c�h�e�r�s� �r�e�c�e�i�v�e�s� �i�s� �p�r�o�v�i�d�e�d� �b�y� �s�c�h�o�o�l�s�Õ� 

�m�i�d�d�l�e� �l�e�a�d�e�r�s� �a�n�d� �t�h�r�o�u�g�h� �t�h�e� �l�o�c�a�l� �a�u�t�h�o�r�i�t�y� �l�e�a�d�e�r�s�h�i�p� �a�c�a�d�e�m�y�.

�I�n� �t�h�e� �c�l�a�s�s�r�o�o�m�s
�T�h�e� �N�e�w� �Z�e�a�l�a�n�d�e�r�s� �f�o�u�n�d� �t�h�a�t� �t�h�e� �a�s�s�e�s�s�m�e�n�t� �o�f� �l�e�a�r�n�e�r�s� �r�e�l�i�e�s� 

�h�e�a�v�i�l�y� �o�n� �r�e�g�u�l�a�r� �t�e�s�t�s�,� �b�u�t� �t�h�e� �c�h�i�l�d�r�e�n� �c�a�n� �c�h�o�o�s�e� �d�i�f�f�e�r�e�n�t� �w�a�y�s� �o�f� 

�p�r�e�s�e�n�t�i�n�g� �t�h�e�i�r� �w�o�r�k� �i�n� �c�l�a�s�s�r�o�o�m� �l�e�a�r�n�i�n�g� �o�b�j�e�c�t�i�v�e�s�.� �T�h�e�y� �a�l�s�o� �f�o�u�n�d� 

�t�h�a�t� �t�h�e�r�e� �w�a�s� �a�n� �i�m�p�r�e�s�s�i�v�e� �a�m�o�u�n�t� �o�f� �c�l�a�s�s�r�o�o�m� �r�e�s�o�u�r�c�e�s� �o�n� �s�h�o�w�,� 

�p�a�r�t�i�c�u�l�a�r�l�y� �w�i�t�h� �a�n� �I�T� �f�o�c�u�s�,� �b�u�t� �t�h�a�t� �t�h�e�s�e� �d�i�d� �n�o�t� �a�p�p�e�a�r� �t�o� �b�e� �f�u�l�l�y� 

�i�n�t�e�g�r�a�t�e�d� �i�n�t�o� �t�h�e� �l�e�a�r�n�i�n�g� �p�r�o�g�r�a�m�m�e�s�.� 

�T�h�e� �v�i�s�i�t�i�n�g� �g�r�o�u�p�Õ�s� 

�c�o�n�c�e�n�s�u�s� �w�a�s� �t�h�a�t� 

�N�e�w �Z�e�a�l�a�n�d� �t�e�a�c�h�e�r�s� �a�p�p�e�a�r� 

�t�o� �h�a�v�e� �a� �g�r�e�a�t�e�r� �d�e�g�r�e�e� �o�f� 

�c�r�e�a�t�i�v�i�t�y� �i�n� �t�h�e�i�r� �a�p�p�r�o�a�c�h�,� 

�w�h�i�c�h� �c�o�u�l�d� �b�e� �e�x�p�l�a�i�n�e�d� 

�b�y� �t�h�e� �d�o�m�i�n�a�n�t� �c�u�l�t�u�r�a�l� 

�t�r�a�i�t� �o�f� �Ò�k�i�w�i� �i�n�g�e�n�u�i�t�y�Ó� 

�c�o�m�p�e�n�s�a�t�i�n�g� �f�o�r� �f�e�w�e�r� 

�r�e�s�o�u�r�c�e� �m�a�t�e�r�i�a�l�s�.

�T�h�e� �r�e�c�i�p�i�e�n�t�s� �o�f� �t�h�e� �2�0�0�7� �L�i�n�k�i�n�g� �M�i�n�d�s� �S�c�h�o�l�a�r�s�h�i�p�s� �w�i�t�h� �C�o�u�n�c�i�l� �r�e�p�r�e�s�e�n�t�a�t�i�v�e� �o�n� �t�h�e� �s�e�l�e�c�t�i�o�n� 
�p�a�n�e�l�,� �J�i�l�l� �P�a�g�e�.� �l�-�r� �M�e�l�i�n�d�a� �B�e�n�n�e�t�t�,� �T�o�m� �H�a�i�g�,� �K�a�r�e�n� �S�t�i�m�p�s�o�n�,� �J�i�l�l� �P�a�g�e�,� �G�r�e�g� �T�h�o�r�n�t�o�n�.� 

�A�l�l� �t�h�e� �L�i�n�k�i�n�g� �M�i�n�d�s� �s�c�h�o�l�a�r�s� �f�o�u�n�d� �t�h�e�i�r� �v�i�s�i�t� �t�o� �S�o�u�t�h� 
�G�l�o�u�c�e�s�t�e�r�s�h�i�r�e� �t�o� �b�e� �v�e�r�y� �v�a�l�u�a�b�l�e� �a�n�d� �t�h�e�y� �h�o�p�e� �t�o� �d�e�v�e�l�o�p�,� �i�n� 
�t�h�e�i�r� �o�w�n� �s�c�h�o�o�l�s� �a�n�d� �c�l�a�s�s�r�o�o�m�s�,� �s�o�m�e� �o�f� �t�h�e� �i�d�e�a�s� �a�n�d� �p�r�a�c�t�i�c�e�s� 
�t�h�a�t� �t�h�e�y� �s�a�w� �t�o� �b�e� �p�a�r�t�i�c�u�l�a�r�l�y� �e�f�f�e�c�t�i�v�e�.� 

�A�m�o�n�g� �t�h�e�s�e� �p�r�a�c�t�i�c�e�s� �a�r�e�:

�¥	�M�e�n�t�o�r�i�n�g� �a�n�d� �c�o�a�c�h�i�n�g� �p�r�o�g�r�a�m�m�e�s� �f�o�r� �b�e�g�i�n�n�i�n�g� �t�e�a�c�h�e�r�s� 
�a�n�d� �o�t�h�e�r� �s�t�a�f�f� �t�h�r�o�u�g�h� �o�b�s�e�r�v�a�t�i�o�n� �a�n�d� �d�i�a�l�o�g�u�e� �w�i�t�h� �Ò�c�r�i�t�i�c�a�l� 
�f�r�i�e�n�d�s�Ó�.

�¥	�A�p�p�l�y�i�n�g� �s�o�m�e� �o�f� �t�h�e� �n�e�w� �c�l�a�s�s�r�o�o�m� �r�e�s�o�u�r�c�e�s� �a�n�d� �t�e�a�c�h�i�n�g� 
�m�e�t�h�o�d�s� �i�n� �t�h�e�i�r� �o�w�n� �s�c�h�o�o�l�s�.

�¥	�C�l�o�s�e�r� �l�i�n�k�s� �b�e�t�w�e�e�n� �s�c�h�o�o�l� �a�n�d� �c�o�m�m�u�n�i�t�y�.

�¥	�C�o�l�l�e�g�i�a�l� �f�o�r�u�m�s� �f�o�r� �t�h�e� �s�h�a�r�i�n�g� �o�f� �k�n�o�w�l�e�d�g�e�.

�¥	�L�i�n�k�i�n�g� �N�e�w� �Z�e�a�l�a�n�d� �s�c�h�o�o�l�s� �w�i�t�h� �t�h�e� �B�r�i�t�i�s�h� �o�n�e�s� �v�i�s�i�t�e�d� �a�s� 
�Ò�s�i�s�t�e�r� �s�c�h�o�o�l�s�.�Ó

�T�h�e� �s�c�h�o�l�a�r�s�h�i�p�s� �w�i�l�l� �b�e� �a�v�a�i�l�a�b�l�e� �a�g�a�i�n� �i�n� �2�0�0�8�.� �I�n�f�o�r�m�a�t�i�o�n� �o�n� 
�h�o�w� �t�o� �a�p�p�l�y� �c�a�n� �b�e� �f�o�u�n�d� �o�n� �t�h�e� �T�e�a�c�h�e�r�s� �C�o�u�n�c�i�l� �a�n�d� �M�i�n�i�s�t�r�y� �o�f� 
�E�d�u�c�a�t�i�o�n� �w�e�b�s�i�t�e�s�.

�S�c�h�o�o�l� �d�i�n�n�e�r�s� �a�r�e� �a�n� �i�n�s�t�i�t�u�t�i�o�n� �i�n� �B�r�i�t�i�s�h� �s�c�h�o�o�l�s�.� � 
�G�r�e�g� �a�n�d� �T�o�m� �p�r�e�p�a�r�e� �t�o� �t�u�c�k� �i�n� �a�t� �B�r�o�a�d�w�a�y� �I�n�f�a�n�t�s� �S�c�h�o�o�l�.� 

�F�i�r�s�t� �y�e�a�r� �t�e�a�c�h�e�r� �T�h�e�r�e�s�a� �B�o�w�e�n� �o�f� �T�h�o�r�n�d�o�n� 

�S�c�h�o�o�l� �w�i�t�h� �h�e�r� �t�u�t�o�r� �t�e�a�c�h�e�r� �D�i�a�n�a� �E�v�a�n�s� 

�(�i�n� �2�0�0�5�)�.� �E�f�f�e�c�t�i�v�e� �m�e�n�t�o�r�i�n�g� �h�a�s� �b�e�e�n� 

�s�h�o�w�n� �t�o� �i�m�p�r�o�v�e� �t�h�e� �q�u�a�l�i�t�y� �o�f� �t�e�a�c�h�i�n�g

� �i�n� �t�h�e� �e�a�r�l�y� �p�a�r�t� �o�f� �a� �t�e�a�c�h�e�r�Õ�s� �c�a�r�e�e�r�.� � � � � � � � 

�B�e�a�t� �t�h�e� �R�e�n�e�w�a�l� �R�u�s�h� �i�n� �2�0�0�8
�F�r�o�m� �t�h�i�s� �S�e�p�t�e�m�b�e�r� �t�h�r�o�u�g�h� �t�o� �N�o�v�e�m�b�e�r�,� �t�h�e� �p�r�a�c�t�i�s�i�n�g� �c�e�r�t�i�Þ�c�a�t�e�s� 
�o�f� �m�a�n�y� �t�h�o�u�s�a�n�d�s� �o�f� �t�h�e� �8�5�,�0�0�0� �t�e�a�c�h�e�r�s� �w�i�t�h� �a� �c�u�r�r�e�n�t� �p�r�a�c�t�i�s�i�n�g� 
�c�e�r�t�i�Þ�c�a�t�e�,� �e�x�p�i�r�e�.� 

�A�l�t�h�o�u�g�h� �t�h�e� �C�o�u�n�c�i�l� �i�s� �p�l�a�n�n�i�n�g� �a�h�e�a�d� �t�o� �a�v�o�i�d� �a� �p�o�t�e�n�t�i�a�l�l�y� 
�s�i�g�n�i�Þ�c�a�n�t� �b�o�t�t�l�e�n�e�c�k� �i�n� �t�h�e� �p�r�a�c�t�i�s�i�n�g� �c�e�r�t�i�Þ�c�a�t�e� �r�e�n�e�w�a�l�s� �p�r�o�c�e�s�s�,� �w�e� 
�r�e�c�o�m�m�e�n�d� �e�a�r�l�y� �a�p�p�l�i�c�a�t�i�o�n�.� 

�A�p�p�l�i�c�a�t�i�o�n�s� �c�a�n� �b�e� �p�r�o�c�e�s�s�e�d� �u�p� �t�o� �s�i�x� �m�o�n�t�h�s� �i�n� �a�d�v�a�n�c�e�.� �I�f�,� �f�o�r� 
�e�x�a�m�p�l�e�,� �y�o�u�r� �p�r�a�c�t�i�s�i�n�g� �c�e�r�t�i�Þ�c�a�t�e� �e�x�p�i�r�e�s� �i�n� �O�c�t�o�b�e�r�,� �y�o�u� �c�o�u�l�d� 
�s�e�n�d� �i�n� �a� �r�e�n�e�w�a�l� �a�p�p�l�i�c�a�t�i�o�n� �a�t� �a�n�y� �t�i�m�e� �f�r�o�m� �A�p�r�i�l� �o�n�w�a�r�d�s�.� �U�p�o�n� 
�a�p�p�r�o�v�a�l�,� �t�h�e� �n�e�w� �p�r�a�c�t�i�s�i�n�g� �c�e�r�t�i�Þ�c�a�t�e� �w�i�l�l� �b�e� �d�a�t�e�d� �f�r�o�m� �t�h�e� �e�x�p�i�r�y� 
�o�f� �y�o�u�r� �c�u�r�r�e�n�t� �o�n�e� �a�n�d� �y�o�u�r� �e�m�p�l�o�y�e�r�s� �n�e�e�d� �n�o�t� �b�e� �c�o�n�c�e�r�n�e�d� �a�b�o�u�t� 
�t�i�m�e�l�i�n�e�s�s� �o�r� �e�x�p�i�r�y�.

�A�l�l� �t�h�o�s�e� �e�m�p�l�o�y�e�d� �i�n� �s�c�h�o�o�l� �t�e�a�c�h�i�n�g� �p�o�s�i�t�i�o�n�s�,� �a�n�d� �m�a�n�y� �w�h�o� �a�r�e� 
�i�n� �e�a�r�l�y� �c�h�i�l�d�h�o�o�d� �e�d�u�c�a�t�i�o�n� �t�e�a�c�h�i�n�g� �p�o�s�i�t�i�o�n�s�,� �m�u�s�t� �h�a�v�e� �a� �c�u�r�r�e�n�t� 
�p�r�a�c�t�i�s�i�n�g� �c�e�r�t�i�Þ�c�a�t�e� �o�r� �c�u�r�r�e�n�t� �a�u�t�h�o�r�i�s�a�t�i�o�n�.

�T�h�r�e�e� �m�o�n�t�h�s� �b�e�f�o�r�e� �t�h�e� �e�x�p�i�r�y� �d�a�t�e� �o�f� �y�o�u�r� �c�u�r�r�e�n�t� �p�r�a�c�t�i�s�i�n�g� 
�c�e�r�t�i�Þ�c�a�t�e�,� �a� �r�e�m�i�n�d�e�r� �l�e�t�t�e�r� �i�s� �s�e�n�t� �t�o� �t�h�e� �a�d�d�r�e�s�s� �d�e�t�a�i�l�s� �o�n� �t�h�e� 
�C�o�u�n�c�i�l�Õ�s� �d�a�t�a�b�a�s�e�.� �P�l�e�a�s�e� �a�l�w�a�y�s� �i�n�f�o�r�m� �t�h�e� �C�o�u�n�c�i�l� �i�f� �y�o�u�r� �d�e�t�a�i�l�s� 
�c�h�a�n�g�e�.� �T�h�i�s� �c�a�n� �b�e� �d�o�n�e� �e�a�s�i�l�y� �t�h�r�o�u�g�h� �t�h�e� �l�i�n�k� �o�n� �t�h�e� �h�o�m�e�p�a�g�e� �o�f� 
�t�h�e� �C�o�u�n�c�i�l�Õ�s� �w�e�b�s�i�t�e�.

�T�h�e� �l�a�t�e�s�t� �f�o�r�m�s� �f�o�r� �a� �n�e�w� �p�r�a�c�t�i�s�i�n�g� �c�e�r�t�i�Þ�c�a�t�e� �o�r� �a�u�t�h�o�r�i�s�a�t�i�o�n�,� 
�i�n�c�o�r�p�o�r�a�t�i�n�g� �r�e�c�e�n�t� �p�o�l�i�c�y� �c�h�a�n�g�e�s�,� �s�h�o�u�l�d� �a�l�s�o� �b�e� �d�o�w�n�l�o�a�d�e�d� �f�r�o�m� 
�t�h�e� �w�e�b�s�i�t�e�.

�T�e�a�c�h�e�r� �r�e�g�i�s�t�r�a�t�i�o�n� �i�s� �i�m�p�o�r�t�a�n�t� �f�o�r� �m�a�i�n�t�a�i�n�i�n�g� �a�n�d� �p�r�o�m�o�t�i�n�g� 
�s�t�a�n�d�a�r�d�s� �o�f� �e�x�c�e�l�l�e�n�c�e� �i�n� �t�e�a�c�h�i�n�g�.� �I�t� �a�s�s�u�r�e�s� �t�e�a�c�h�e�r�s�,� �p�a�r�e�n�t�s�,� 
�c�h�i�l�d�r�e�n�,� �a�n�d� �t�h�e� �g�e�n�e�r�a�l� �p�u�b�l�i�c� �o�f� �t�h�e� �t�e�a�c�h�i�n�g� �p�r�o�f�e�s�s�i�o�n�Õ�s� �h�i�g�h� 
�s�t�a�n�d�a�r�d�s� �a�n�d� �s�t�r�e�n�g�t�h�e�n�s� �t�h�e�i�r� �c�o�n�Þ�d�e�n�c�e� �i�n� �t�h�e� �q�u�a�l�i�t�y� �o�f� �t�e�a�c�h�e�r�s�.� 

�W�o�r�l�d� �T�e�a�c�h�e�r�s� �D�a�y� �C�o�n�f�e�r�e�n�c�e� �O�c�t�o�b�e�r� �2�0�0�7

�R�e�c�o�m�m�e�n�d�a�t�i�o�n�s� �f�o�r� �N�e�w� �Z�e�a�l�a�n�d

�W�h�a�t� �i�s� �a�n� �e�t�h�i�c�a�l� �d�i�l�e�m�m�a�?� � �I�s� �i�t� �p�o�s�s�i�b�l�e� �t�o� �a�d�o�p�t� �a� �k�a�w�a� �o�r� 
�k�a�u�p�a�p�a� �M�Š�o�r�i� �a�r�o�u�n�d� �e�t�h�i�c�a�l� �b�e�h�a�v�i�o�u�r�?� � �I�s� �t�h�e�r�e� �a� �l�i�n�k� �b�e�t�w�e�e�n� 
�t�i�k�a�n�g�a� �o� �t�e� �w�h�Š�n�a�u�,� �h�a�p�u� �,� �I�w�i� �M�Š�o�r�i� �a�n�d� �N�g�Š� �T�i�k�a�n�g�a� �M�a�t�a�t�i�k�a�?� � 

�T�e� �P�o�u�h�e�r�e�n�g�a� �K�a�i�a�k�o� �o� �A�o�t�e�a�r�o�a� �i�n�t�e�n�d�s� �t�o� �p�r�o�v�i�d�e� �a�n� �o�p�p�o�r�t�u�n�i�t�y� 
�f�o�r� �p�o�u�a�k�o� �i�n� �M�Š�o�r�i� �m�e�d�i�u�m� �s�e�t�t�i�n�g�s� �t�o� �d�i�s�c�u�s�s� � �e�t�h�i�c�a�l� �i�s�s�u�e�s� �a�n�d� �t�o� 
�f�e�e�d� �t�h�e�i�r� �Þ�n�d�i�n�g�s� �i�n�t�o� �t�h�e�i�r� �p�r�o�f�e�s�s�i�o�n�a�l� �d�e�v�e�l�o�p�m�e�n�t� �a�n�d� �p�r�a�c�t�i�c�e�.� � 

�T�e� �P�o�u�h�e�r�e�n�g�a� �h�a�s� �c�o�n�t�r�a�c�t�e�d� �T�i�h�i� �L�t�d� �t�o� �w�o�r�k� �w�i�t�h� �a� �R�-�o�p�Ÿ� �K�a�i�h�a�u�t�u� 
�t�o� �d�e�s�i�g�n� � �a� �p�r�o�g�r�a�m�m�e� �b�a�s�e�d� �o�n� �t�h�e� �r�e�c�e�n�t�l�y� �p�u�b�l�i�s�h�e�d� �M�Š�o�r�i� 
�t�r�a�n�s�l�a�t�i�o�n� �o�f� �t�h�e� �C�o�d�e� �o�f� �E�t�h�i�c�s� �f�o�r� �R�e�g�i�s�t�e�r�e�d� �T�e�a�c�h�e�r�s�,� �N�g�Š� 
�T�i�k�a�n�g�a� �M�a�t�a�t�i�k�a� �m�-�o� �N�g�Š� �P�o�u�a�k�o� �K�u�a� �R�‘�h�i�t�a�t�i�a�,� �a�l�o�n�g� �w�i�t�h� �r�e�l�e�v�a�n�t� 
�w�o�r�k�s�h�o�p� �m�a�t�e�r�i�a�l�s�.� � �T�h�e� �w�o�r�k�s�h�o�p�s� �w�i�l�l� �b�e� �d�e�l�i�v�e�r�e�d� �i�n� �a� �s�e�r�i�e�s� �o�f� 
�f�o�u�r� �o�n�e� �d�a�y� �p�i�l�o�t� �h�u�i� �f�o�r� �p�o�u�a�k�o� �a�n�d� �w�h�Š�n�a�u� �f�r�o�m� �t�e� �r�e�o� �M�Š�o�r�i� 
�l�e�a�r�n�i�n�g� �s�e�t�t�i�n�g�s�.� � 

�T�h�e� �w�o�r�k�s�h�o�p�s� �w�i�l�l� �r�u�n� �b�e�t�w�e�e�n� � �8�.�3�0�a�m� �a�n�d� �3�.�3�0�p�m� �i�n� �t�h�e� 
�f�o�l�l�o�w�i�n�g� �l�o�c�a�t�i�o�n�s�:

�H�a�m�i�l�t�o�n	 �T�u�e�s�d�a�y	 �2�7� �M�a�y� �2�0�0�8

�A�u�c�k�l�a�n�d	 �W�e�d�n�e�s�d�a�y	 �2�8� �M�a�y� �2�0�0�8

�P�a�l�m�e�r�s�t�o�n� �N�o�r�t�h	�T�h�u�r�s�d�a�y	 �2�9� �M�a�y� �2�0�0�8

�C�h�r�i�s�t�c�h�u�r�c�h	 �F�r�i�d�a�y	 �3�0� �M�a�y� �2�0�0�8

�I�t� �i�s� �i�n�t�e�n�d�e�d� �t�h�a�t� �t�h�e� �h�u�i� �w�i�l�l� �h�a�v�e� � �g�o�o�d� �r�e�p�r�e�s�e�n�t�a�t�i�o�n� �f�r�o�m� � 
�a�l�l� �k�u�r�a� �a�n�d� �k�-�o�h�a�n�g�a� �r�e�o�/�k�-�o�h�u�n�g�a�h�u�n�g�a�,� �a�s� �w�e�l�l� �a�s� �b�i�l�i�n�g�u�a�l� �a�n�d� 
�i�m�m�e�r�s�i�o�n� �c�l�a�s�s�e�s�,� �a�n�d� �R�T�L�B� �M�Š�o�r�i�.� �T�h�e� �C�o�u�n�c�i�l� �i�s� �p�r�o�v�i�d�i�n�g� �a� 
�n�u�m�b�e�r� �o�f� �t�e�a�c�h�e�r� �r�e�l�e�a�s�e� �d�a�y� �r�e�f�u�n�d�s� �f�o�r� �r�e�g�i�s�t�e�r�e�d� �t�e�a�c�h�e�r�s� � 
�t�o� �a�t�t�e�n�d�.

�A�s� �t�h�e� �o�p�e�n�i�n�g� �t�i�t�l�e� �s�a�y�s�:� �Ò�b�e� �a�l�e�r�t�,� �b�e� �a�w�a�r�e� �o�n� �t�h�e� �r�a�m�p�a�r�t�s�Ó�.� 

�T�o� �s�e�c�u�r�e� �y�o�u�r� �p�l�a�c�e� �i�n� �t�h�i�s� �i�m�p�o�r�t�a�n�t� �p�r�o�f�e�s�s�i�o�n�a�l� 
�d�e�v�e�l�o�p�m�e�n�t� �a�r�e�a�,� �p�l�e�a�s�e� �c�o�n�t�a�c�t� �R�o�b�y�n�n�e� �W�a�d�e�s�o�n� �a�t�:

�T�i�h�i� �L�t�d� 
�P�O� �B�o�x� �4
�N�e�w� �P�l�y�m�o�u�t�h

�P�h�o�n�e�:� 	�0�6� �7�5�9� �6�9�4�7� 
�F�a�x�:� 	 �0�6� �7�5�9� �6�9�4�8� � 

�E�m�a�i�l�:	 �r�o�b�y�n�n�e�@�t�i�h�i�.�c�o�.�n�z

�R�e�g�i�s�t�r�a�t�i�o�n� �f�o�r�m�s� �a�r�e� �a�l�s�o� �a�v�a�i�l�a�b�l�e� �o�n� � 
�b�o�t�h� �t�h�e� �C�o�u�n�c�i�l� �a�n�d� �T�i�h�i�Õ�s� �w�e�b�s�i�t�e�s�:

�w�w�w�.�t�e�a�c�h�e�r�s�c�o�u�n�c�i�l�.�g�o�v�t�.�n�z
�w�w�w�.�t�i�h�i�.�c�o�.�n�z

�T�h�e� �C�o�u�n�c�i�l� �w�a�s� �d�e�l�i�g�h�t�e�d� �w�i�t�h� �t�h�e� �t�u�r�n� �o�u�t� �a�n�d� 
�p�o�s�i�t�i�v�e� �r�e�s�p�o�n�s�e� �t�o� �i�t�s� �o�n�e� �d�a�y� �W�o�r�l�d� �T�e�a�c�h�e�r�s� �D�a�y� 
�C�o�n�f�e�r�e�n�c�e� �i�n� �O�c�t�o�b�e�r� �l�a�s�t� �y�e�a�r�.� �T�h�e� �o�v�e�r�-�s�u�b�s�c�r�i�b�e�d� 
�c�o�n�f�e�r�e�n�c�e� �f�o�c�u�s�e�d� �o�n� �p�r�o�f�e�s�s�i�o�n�a�l� �l�e�a�r�n�i�n�g� �o�f� �e�a�r�l�y� 
�c�a�r�e�e�r� �t�e�a�c�h�e�r�s�.� �T�h�e� �p�r�e�s�e�n�t�a�t�i�o�n�s� �i�n�c�l�u�d�e�d�:� 

�¥	�M�a�r�i�e� �C�a�m�e�r�o�n� �a�n�d� �R�a�c�h�e�l� �D�i�n�g�l�e� �(�N�Z�C�E�R�)� �w�h�o� 
�s�p�o�k�e� �a�b�o�u�t� �t�h�e�i�r� �Þ�n�d�i�n�g�s� �f�r�o�m� �t�h�e� �Þ�r�s�t� �t�w�o� 
�L�e�a�r�n�i�n�g� �t�o� �T�e�a�c�h� �r�e�p�o�r�t�s�.� 

�¥	�H�e�l�e�n� �A�i�t�k�e�n� �a�n�d� �J�e�n�n�y� �R�i�t�c�h�i�e� �(�U�n�i�t�e�c�)� �p�r�e�s�e�n�t�e�d� 
�t�h�e� �p�r�e�l�i�m�i�n�a�r�y� �Þ�n�d�i�n�g�s� �o�f� �t�h�e� �t�h�i�r�d� �L�e�a�r�n�i�n�g� �t�o� 
�T�e�a�c�h� �r�e�p�o�r�t�,� �p�e�r�t�a�i�n�i�n�g� �t�o� �t�h�e� �s�u�c�c�e�s�s� �c�a�s�e� �s�t�u�d�i�e�s� 
�t�h�e�y� �h�a�v�e� �c�a�r�r�i�e�d� �o�u�t�.� 

�¥	�J�a�n�e�t� �G�l�e�s�s� �(�N�e�w� �T�e�a�c�h�e�r�s� �C�e�n�t�r�e� �a�t� �t�h�e� �U�n�i�v�e�r�s�i�t�y� �o�f� 
�C�a�l�i�f�o�r�n�i�a� �i�n� �S�a�n�t�a� �C�r�u�z�)� �t�a�l�k�e�d� �a�b�o�u�t� �h�e�r� �e�x�p�e�r�i�e�n�c�e� 
�w�i�t�h� �w�e�l�l� �e�s�t�a�b�l�i�s�h�e�d� �p�r�o�g�r�a�m�m�e�s� �f�o�r� �t�e�a�c�h�e�r� 
�i�n�d�u�c�t�i�o�n� �a�n�d� �m�e�n�t�o�r� �t�r�a�i�n�i�n�g�.� �H�e�r� �u�n�i�v�e�r�s�i�t�y� 
�p�r�o�m�o�t�e�s� �a� �c�l�a�s�s�r�o�o�m� �f�o�c�u�s�e�d�,� 
�c�o�l�l�a�b�o�r�a�t�i�v�e� �a�p�p�r�o�a�c�h� �t�o� �t�h�e� 
�p�r�o�f�e�s�s�i�o�n�a�l� �l�e�a�r�n�i�n�g� �o�f� �P�R�T�s� 
�w�i�t�h� �a�n� �e�m�p�h�a�s�i�s� �o�n� �f�o�r�m�a�t�i�v�e� 
�e�v�a�l�u�a�t�i�o�n� �a�n�d� �f�e�e�d�b�a�c�k� �o�n� �a� 
�t�e�a�c�h�e�r�Õ�s� �p�r�o�g�r�e�s�s�.� 

�¥	�P�a�n�i� �K�e�n�r�i�c�k� �(�M�a�s�s�e�y� �U�n�i�v�e�r�s�i�t�y�)� 
�p�r�e�s�e�n�t�e�d� �h�e�r� �r�e�s�e�a�r�c�h� �t�r�a�c�k�i�n�g� 
�t�h�e� �e�x�p�e�r�i�e�n�c�e�s� �o�f� �a� �c�o�h�o�r�t� 
�o�f� �g�r�a�d�u�a�t�e�s� �f�r�o�m� �M�a�s�s�e�y� 

�U�n�i�v�e�r�s�i�t�y�Õ�s� �t�h�r�e�e� �y�e�a�r� �T�e� �A�h�o� �T�a�t�a�i�r�a�n�g�i� �t�e�a�c�h�e�r� 
�e�d�u�c�a�t�i�o�n� �p�r�o�g�r�a�m�m�e�,� �w�h�i�c�h� �p�r�e�p�a�r�e�s� �i�t�s� �g�r�a�d�u�a�t�e�s� 
�t�o� �t�e�a�c�h� �i�n� �M�Š�o�r�i� �m�e�d�i�u�m� �s�e�t�t�i�n�g�s�.� 

�¥	�A�d�r�i�e�n�n�e� �A�l�t�o�n�-�L�e�e� �f�r�o�m� �t�h�e� �M�i�n�i�s�t�r�y� �o�f� �E�d�u�c�a�t�i�o�n� 
�p�r�o�v�i�d�e�d� �i�n�s�i�g�h�t�s� �f�r�o�m� �t�h�e� �B�e�s�t� �E�v�i�d�e�n�c�e� �S�y�n�t�h�e�s�i�s� 
�o�n� �t�e�a�c�h�e�r�s�Õ� �p�r�o�f�e�s�s�i�o�n�a�l� �l�e�a�r�n�i�n�g� �a�n�d� �d�e�v�e�l�o�p�m�e�n�t�.� 
�T�h�e� �r�e�p�o�r�t� �h�i�g�h�l�i�g�h�t�s� �t�h�e� �i�m�p�o�r�t�a�n�c�e� �o�f� �p�r�o�f�e�s�s�i�o�n�a�l� 
�l�e�a�r�n�i�n�g� �a�n�d� �d�e�v�e�l�o�p�m�e�n�t� �i�n� �p�r�o�m�o�t�i�n�g� �s�t�u�d�e�n�t� 
�a�c�h�i�e�v�e�m�e�n�t�.� 

�¥	�T�h�e� �d�i�s�c�u�s�s�i�o�n� �g�r�o�u�p�s� �e�n�a�b�l�e�d� �d�e�l�e�g�a�t�e�s� �t�o� �s�h�a�r�e� 
�t�h�e�i�r� �o�w�n� �e�x�p�e�r�i�e�n�c�e�s� �o�f� �i�n�d�u�c�t�i�o�n� �a�n�d� �m�e�n�t�o�r�i�n�g�,� 
�a�n�d� �t�o� �r�e�p�o�r�t� �b�a�c�k� �t�o� �t�h�e�i�r� �s�e�c�t�o�r� �g�r�o�u�p�s� �o�n� 
�i�m�p�l�i�c�a�t�i�o�n�s� �f�o�r� �i�n�d�u�c�t�i�o�n� �i�n� �t�h�e� �f�u�t�u�r�e�.� 

�T�h�e� �C�o�u�n�c�i�l� �l�o�o�k�s� �f�o�r�w�a�r�d� �t�o� �h�o�s�t�i�n�g� �a�n�o�t�h�e�r� 
�c�o�n�f�e�r�e�n�c�e� �t�h�i�s� �O�c�t�o�b�e�r� �w�h�i�c�h� �w�i�l�l� �f�o�c�u�s� �o�n� �l�e�a�d�e�r�s�h�i�p� 
�t�o� �s�u�p�p�o�r�t� �t�e�a�c�h�e�r�s�Õ� �l�e�a�r�n�i�n�g� �a�n�d� �d�e�v�e�l�o�p�m�e�n�t�.

�T�h�e� �C�o�n�f�e�r�e�n�c�e� �p�r�o�v�i�d�e�d� �a�n� �o�p�p�o�r�t�u�n�i�t�y� �f�o�r� �a�t�t�e�n�d�e�e�s� 
�t�o� �d�i�s�c�u�s�s� �t�h�e� �i�s�s�u�e�s� �a�r�o�u�n�d� �i�n�d�u�c�t�i�o�n� �a�n�d� �m�e�n�t�o�r�i�n�g� 

�w�i�t�h� �o�t�h�e�r�s� �f�r�o�m� �t�h�e�i�r� �s�e�c�t�o�r� �g�r�o�u�p�s�.� 

�P�r�e�s�e�n�t�e�r�s� �a�t� �t�h�e� �W�o�r�l�d� �T�e�a�c�h�e�r�s� �D�a�y�C�o�n�f�e�r�e�n�c�e�.� � 
�l�-�r� �P�a�n�i� �K�e�n�r�i�c�k�,� �H�e�l�e�n� �A�i�t�k�e�n�,� �J�a�n�e�t� �G�l�e�s�s�,� � 

�D�r� �A�d�r�i�e�n�n�e� �A�l�t�o�n�-�L�e�e�,� �M�a�r�i�e� �C�a�m�e�r�o�n�.� 



Early career  
teachers’ voices 
The Council was keen to gain  
insight into the experiences of early 
career teachers at the World Teachers 
Day conference. Here are some of 

their thoughts:

“I wasn’t sure what I really expected. 

The first two years were really, really 

hard. I’m now in my third year and it is 

heaps less stressful.”

“Teaching in New Zealand is a very 

rewarding experience. I have been 

lucky to work in a school which has a 

very supportive environment. I have 

developed a passion for teaching that I 

did not possess when I qualified.”

“The most rewarding aspect has been 

the improvement in my teaching 

over the previous two-and-a-half 

years. I am well into becoming the 

effective teacher I aimed to become. 

Also, building a positive rapport with 

students is extremely rewarding. I have 

enjoyed progressing from a PRT to a 

fully registered teacher. I now oversee 

a PRT. It is great to be putting back into 

the PRT programme.”

“It [teaching] is one of the hardest jobs 

I’ve ever done, but I love it.”

“I will enjoy my registration years  

and embrace them instead of  

enduring them” 

In future, we hope that all PRTs 
will share the same sentiment! 

 

Linking Minds is an annual scholarship programme sponsored by the 

Ministry of Education, The NZ̶ UK Link Foundation, the New Zealand 

Teachers Council and the British Council which seeks to broaden the 

experience of some of New Zealand’s most talented young teachers. 

Recipients are selected on merit by an independent panel, with a 

particular emphasis on examining their leadership potential. The 2007 

scholarship recipients were: Greg Thornton from Manurewa High 

School; Tom Haig from Nelson’s Nayland College; Melinda Bennett 

from tiny Ahuroa School, near Warkworth; and Karen Stimpson from 

Henderson High School.

In September 2007, the recipients were hosted by the South 

Gloucestershire Local Authority in England and spent a busy fortnight 

visiting schools and meeting with the area’s teaching professionals and 

students. The focus was to observe and discuss approaches to school 

leadership in Britain and learning in a variety of different locations 

and social environments. These included three primary and three 

secondary schools, plus a conference day at Bristol’s University of the 

West of England.

While the different schools provided a range of settings, there were 

also common features observed by the New Zealanders. These were 

essentially around leadership structures, the relationship between the 

schools and their communities, and the approaches to learning in  

the classrooms.

The Council’s Strategic Focus

Since 2006, the Council’s Strategic Plan has focused on 

the professional learning of teachers from pre-service 

education to full teacher registration. 

The Council has engaged in projects, in consultation 

with the sector, to strengthen initial teacher education 

and the professional learning of newly qualified 

teachers and to enhance the processes for gaining 

full registration. The Council believes this emphasis 

on the quality of teachers’ professional learning and 

development, in their first years of teaching, will have 

the most significant impact on the teaching profession 

over the next 10 years.

Two key projects for the profession are the induction 

and mentoring project and the review of the Satisfactory 

Teacher Dimensions. With the Learning to Teach research 

programme now complete, these two projects are 

coming together under the umbrella of a reference group 

that will guide them into the next stages of consultation 

with teachers and pilot programmes in 2009. 

The Council is keen to engage directly with as many 

teachers, professional leaders, teacher educators and 

education policy makers as possible. Last year we hosted 

a number of seminars, workshops and a conference in 

order to engage the profession in discussions about our 

research programme and wider related issues. 

The Council’s conference to mark World Teachers Day 

in New Zealand, last October, was particularly successful 

towards this end. 

The conference’s focus was the professional learning 

of early career teachers and the Council sponsored a 

number of such teachers to attend (see article below). 

These teachers were nominated by teacher educators 

and organisations such as the teacher unions. 

In addition to keynote speakers, the one day conference 

offered opportunities for delegates to get together in 

their sector groups: early childhood education, primary 

and secondary schools, Mäori medium, policy and 

research, to discuss the implications for their respective 

sectors of the ideas and practices revealed through the 

various speakers’ presentations. 

The Council is committed to on-going engagement with 

the profession, including consultation with practitioners 

and representatives of organisations who share the 

Council’s goal of supporting teachers to be the best 

they can be. It is only through working together that the 

profession can realise this goal.

FOR Linking Minds
Kia Hiwa Ra Kia Hiwa Ra
Ngä Hui whakamärama, Ngä Hui Whakatinana mo Ngä Tikanga Matatika.
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Of Good Character and  
Fit to be a Teacher
The New Zealand Teachers Council has developed a Good Character 

and Fit to be a Teacher policy. The policy clearly specifies what “Good 

Character” and “Fit to be a Teacher” means and how these traits are 

determined.

The policy has been developed and consulted on widely over several 

years. One of the policy’s purposes is to: “increase public and 

professional confidence in the registration processes in maintaining 

high standards and registering teachers who are of good character and 

who are fit to be a teacher.”

The original criteria for fit to be a teacher included several descriptors 

incorporating personal attributes and teaching qualities, such as 

communication skills. These criteria have been in use since the 

establishment of the Teacher Registration Board in 1990 and there 

was some overlap with the Satisfactory Teacher Dimensions that were 

developed in 1996-7. 

The new policy brings together the requirements for “good character” 

(evidenced through a police vet) and revised criteria for “fit to be a 

teacher” that are endorsed by a principal or employer when renewal of 

a practising certificate is applied for. The policy provides clarity about 

the processes and the evidential requirements for determining Good 

Character and Fit to be a Teacher. 

There are only five criteria for the “fit to be a teacher” requirement 

and these have resulted from extensive consultation with unions, 

employers and other stakeholders over the last three years. Details of 

these can be found on the Policy pages of the Council’s website.

A Focus on the  
Early Years of Teaching

Knowledge sharing
One of the most noticeable differences observed between the 

British and New Zealand school environments is the degree to 

which professional knowledge is shared between schools in South 

Gloucestershire. The Local Authority is an outstanding resource 

towards this end, through its provision of coaching and mentoring to 

both newly qualified teachers and their mentors and helping to build 

collegiality throughout its jurisdiction. 

”One leader ‘leading’ a school alone is a misconception – the degree of 

community buy in and representation to leading the school community in 

South Gloucestershire is very powerful. Primaries seem to do this better 

than secondaries, perhaps because the Head is ‘closer to the ground’.”  

– Greg Thornton

Professional development
In all of the visited schools, middle leadership plays a central role  

in the professional development of beginning teachers. New teachers are 

prepared to take on additional responsibilities because of this support. 

The mentoring this group of teachers receives is provided by schools’ 

middle leaders and through the local authority leadership academy.

In the classrooms
The New Zealanders found that the assessment of learners relies 

heavily on regular tests, but the children can choose different ways of 

presenting their work in classroom learning objectives. They also found 

that there was an impressive amount of classroom resources on show, 

particularly with an IT focus, but that these did not appear to be fully 

integrated into the learning programmes. 

The visiting group’s 

concensus was that 

New Zealand teachers appear 

to have a greater degree of 

creativity in their approach, 

which could be explained 

by the dominant cultural 

trait of “kiwi ingenuity” 

compensating for fewer 

resource materials.

The recipients of the 2007 Linking Minds Scholarships with Council representative on the selection 
panel, Jill Page. l-r Melinda Bennett, Tom Haig, Karen Stimpson, Jill Page, Greg Thornton. 

All the Linking Minds scholars found their visit to South 

Gloucestershire to be very valuable and they hope to develop, in 

their own schools and classrooms, some of the ideas and practices 

that they saw to be particularly effective. 

Among these practices are:

•	 Mentoring and coaching programmes for beginning teachers 

and other staff through observation and dialogue with “critical 

friends”.

•	 Applying some of the new classroom resources and teaching 

methods in their own schools.

•	 Closer links between school and community.

•	 Collegial forums for the sharing of knowledge.

•	 Linking New Zealand schools with the British ones visited as 

“sister schools.”

The scholarships will be available again in 2008. Information on 

how to apply can be found on the Teachers Council and Ministry of 

Education websites.

School dinners are an institution in British schools.  
Greg and Tom prepare to tuck in at Broadway Infants School. 

First year teacher Theresa Bowen of Thorndon 

School with her tutor teacher Diana Evans 

(in 2005). Effective mentoring has been 

shown to improve the quality of teaching

 in the early part of a teacher’s career.        

Beat the Renewal Rush in 2008
From this September through to November, the practising certificates 

of many thousands of the 85,000 teachers with a current practising 

certificate, expire. 

Although the Council is planning ahead to avoid a potentially 

significant bottleneck in the practising certificate renewals process, we 

recommend early application. 

Applications can be processed up to six months in advance. If, for 

example, your practising certificate expires in October, you could 

send in a renewal application at any time from April onwards. Upon 

approval, the new practising certificate will be dated from the expiry 

of your current one and your employers need not be concerned about 

timeliness or expiry.

All those employed in school teaching positions, and many who are 

in early childhood education teaching positions, must have a current 

practising certificate or current authorisation.

Three months before the expiry date of your current practising 

certificate, a reminder letter is sent to the address details on the 

Council’s database. Please always inform the Council if your details 

change. This can be done easily through the link on the homepage of 

the Council’s website.

The latest forms for a new practising certificate or authorisation, 

incorporating recent policy changes, should also be downloaded from 

the website.

Teacher registration is important for maintaining and promoting 

standards of excellence in teaching. It assures teachers, parents, 

children, and the general public of the teaching profession’s high 

standards and strengthens their confidence in the quality of teachers. 

World Teachers Day Conference October 2007

Recommendations for New Zealand

What is an ethical dilemma?  Is it possible to adopt a kawa or 

kaupapa Mäori around ethical behaviour?  Is there a link between 

tikanga o te whänau, hapu , Iwi Mäori and Ngä Tikanga Matatika?  

Te Pouherenga Kaiako o Aotearoa intends to provide an opportunity 

for pouako in Mäori medium settings to discuss  ethical issues and to 

feed their findings into their professional development and practice.  

Te Pouherenga has contracted Tihi Ltd to work with a R -opü Kaihautu 

to design  a programme based on the recently published Mäori 

translation of the Code of Ethics for Registered Teachers, Ngä 

Tikanga Matatika m-o Ngä Pouako Kua Rëhitatia, along with relevant 

workshop materials.  The workshops will be delivered in a series of 

four one day pilot hui for pouako and whänau from te reo Mäori 

learning settings.  

The workshops will run between  8.30am and 3.30pm in the 

following locations:

Hamilton	 Tuesday	 27 May 2008

Auckland	 Wednesday	 28 May 2008

Palmerston North	 Thursday	 29 May 2008

Christchurch	 Friday	 30 May 2008

It is intended that the hui will have  good representation from  

all kura and k-ohanga reo/k-ohungahunga, as well as bilingual and 

immersion classes, and RTLB Mäori. The Council is providing a 

number of teacher release day refunds for registered teachers  

to attend.

As the opening title says: “be alert, be aware on the ramparts”. 

To secure your place in this important professional 
development area, please contact Robynne Wadeson at:

Tihi Ltd 
PO Box 4
New Plymouth

Phone: 	 06 759 6947 
Fax: 	 06 759 6948  

Email:	 robynne@tihi.co.nz

Registration forms are also available on  
both the Council and Tihi’s websites:

www.teacherscouncil.govt.nz
www.tihi.co.nz

The Council was delighted with the turn out and 

positive response to its one day World Teachers Day 

Conference in October last year. The over-subscribed 

conference focused on professional learning of early 

career teachers. The presentations included: 

•	 Marie Cameron and Rachel Dingle (NZCER) who 

spoke about their findings from the first two 

Learning to Teach reports. 

•	 Helen Aitken and Jenny Ritchie (Unitec) presented 

the preliminary findings of the third Learning to 

Teach report, pertaining to the success case studies 

they have carried out. 

•	 Janet Gless (New Teachers Centre at the University of 

California in Santa Cruz) talked about her experience 

with well established programmes for teacher 

induction and mentor training. Her university 

promotes a classroom focused, 

collaborative approach to the 

professional learning of PRTs 

with an emphasis on formative 

evaluation and feedback on a 

teacher’s progress. 

•	 Pani Kenrick (Massey University) 

presented her research tracking 

the experiences of a cohort 

of graduates from Massey 

University’s three year Te Aho Tatairangi teacher 

education programme, which prepares its graduates 

to teach in Mäori medium settings. 

•	 Adrienne Alton-Lee from the Ministry of Education 

provided insights from the Best Evidence Synthesis 

on teachers’ professional learning and development. 

The report highlights the importance of professional 

learning and development in promoting student 

achievement. 

•	 The discussion groups enabled delegates to share 

their own experiences of induction and mentoring, 

and to report back to their sector groups on 

implications for induction in the future. 

The Council looks forward to hosting another 

conference this October which will focus on leadership 

to support teachers’ learning and development.

The Conference provided an opportunity for attendees 
to discuss the issues around induction and mentoring 

with others from their sector groups. 

Presenters at the World Teachers DayConference.  
l-r Pani Kenrick, Helen Aitken, Janet Gless,  

Dr Adrienne Alton-Lee, Marie Cameron. 



What Happens when  
Things go Wrong?

For those beginning their teaching career or applying 

for registration for the first time, a comprehensive 

induction programme and supportive mentor are 

essential. The Learning to Teach research programme, 

commissioned by the Council, focuses on this integral 

experience for teachers. 

The most recent report, the forthcoming Learning 

to Teach:Success Case Studies of Teacher Induction 

in Aotearoa New Zealand, highlights good induction 

practices in a range of settings. 

The report, by a team of researchers from Unitec, 

examines the quality of induction practices in  

20 case studies and follows on from two previous 

investigations by the New Zealand Council for 

Educational Research. The first report consists of 

a critical review of New Zealand and international 

literature on induction theory and practices. The 

second project involves a national survey and focus 

groups of teachers who recently completed their 

induction. Unitec’s report completes the Learning to 

Teach research project.* 

The Teachers Council’s Director, Dr Peter Lind, observes 

that all stages of the induction research programme 

have shown how important this period is in a teacher’s 

career. “For this reason, the Council is committed to 

improving the quality of induction programmes and 

professional learning for teachers,” he says.

The latest report has found that in these “successful” 

sites, a strong culture of support was provided to the 

provisionally registered teacher. The teacher also had 

the supervision and guidance from an experienced 

mentor teacher and dedicated time was made (and 

kept) for discussing their progress and their students’ 

learning. This evidence focused process of a teacher’s 

professional learning is the key to successful induction. 

This in turn leads to effective teaching and to desirable 

outcomes for learners.

This report will be published in May and launched 

at a seminar for invited guests  in Wellington on 

26 May, with a presentation by the research team. 

The presentation will be followed by a discussion 

about the research findings, their implications and 

the Council’s development of pilot induction and 

mentoring programmes for 2009. 
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Keep in touch

Are you moving soon?
Changing e-mail address?

If, so we’d like to hear from you. 

You can now keep in touch via the 
Teachers Council website. Following 
the link at the foot of the home page 
will bring up an e-mail template. 
Simply update your contact details and 
submit the form. Your details will be 
automatically saved.

The Teachers Council has processes in place for situations where there 

might be concerns about a teacher’s on-going “fitness” to be in 

charge of vulnerable young people.

This article aims to outline and demystify the processes and 

procedures so that they are clearly understood and consequently less 

daunting, but no less serious.

There are two bodies to which issues regarding teacher conduct are 

referred. Firstly,there is the Complaints Assessment Committee (CAC) 

to which all issues must initially come, and the Disciplinary Tribunal 

(DT), which conducts hearings into the most serious cases. 

Currently, two CAC panels operate, though they have joint meetings 

and regular contact to ensure a consistent process is in place. 

Each panel seeks legal advice from a legal assessor, and receives 

administrative support from the Council. Panels meet monthly to 

work through the cases which come to them.

The CACs’ role is to work through the referred cases, and to screen 

them. In general, cases of serious misconduct are sent to the DT, 

which is a more formal process, hearing evidence given under oath. 

The CACs operate in a formal, but lower-key manner, seeking to 

resolve as many cases as appropriate by agreement with the teacher 

concerned and the complainant. 

The CACs receive cases from three sources:

•	 mandatory reports from schools and centres

•	 reports of convictions from the teacher, the courts,  

or through a police vet

•	 complaints in writing.

In all cases the CAC will:

1.	Notify the teacher that a report or complaint has been received.

2.	Provide the teacher with information about the nature of the 

report or complaint.

3.	Inform the teacher about the process and the right to make 

submissions.

4.	Consider whether or not to investigate the report or complaint.

The teacher will be invited to provide a written response. 

Occasionally, additional information may be sought and the CAC may 

decide if it needs to meet with witnesses or the teacher affected. The 

primary aim is to resolve issues that do not meet the threshold of 

serious misconduct. 

The CAC has no power to impose penalties on teachers; instead it 

will discuss one of the following courses of action:

•	 censuring the teacher

•	 imposing conditions on the teacher’s practising certificate

•	 suspending the teacher’s practising certificate for a specified 

period, or until specified conditions are met

•	 noting on the register that the teacher’s practising certificate has 

been suspended or has had conditions imposed upon it.

1	 Aitken, H., Bruce-Ferguson, P., McGrath, 
F., Piggot-Irvine, E. & Ritchie J. (2008). 
Learning to Teach:Success Case Studies 
of Teacher Induction in Aotearoa New 
Zealand.  Wellington: New Zealand 
Teachers Council (in press).

2	 Cameron, M. (2007). Learning to Teach: 
A Literature of Induction Theory and 
Practice. Wellington: New Zealand 
Teachers Council. 

3	 Cameron, M., Dingle, R. & Brooking, 
K. (2007). Learning to Teach: A Survey 
of Provisionally Registered Teachers in 
Aotearoa New Zealand. Wellington: 
New Zealand Teachers Council.

Teachers are “life -long learners”. Whether you see teaching as an art, a science, a craft or all of these, there is 

no doubt it is a highly complex endeavour. 

Knowing that there is always more to learn keeps our job rich and rewarding. Making a difference to the 

lives of our learners is well documented to be the main satisfaction that attracts and secures teachers to the 

profession. 

The Teachers Council has some significant projects underway to support teachers’ learning at various stages of 

their career. Some of these are highlighted in this issue of ForTeachers M-o Ngä Kaiwhakaako. Let me give you 

an overview of some of these:

Learning to teach begins with pre-service teacher education programmes. The Council collaborates with 

providers and other agencies to approve such programmes. This is so that the profession can be assured that 

new graduates are well prepared for teaching and can continue their own professional learning. 

Council projects to strengthen this aim include a review of our guidelines and processes for approving 

programmes and a research project to investigate the needs of Mäori medium providers in producing graduates 

proficient in te reo Mäori in order to teach in Mäori medium settings. In 2007, we published the Graduating 

Teacher Standards and we will work with providers to embed these in their programmes and assessment of 

candidates for graduation.

The most well prepared graduate, however, really begins to learn to teach when they finally achieve their own 

class or groups of learners and the responsibility is “for real”. Supporting teachers at the start of their career, 

not just to “manage” but to confidently lead learning in demanding and enriching ways, is the responsibility of 

many others in the profession. 

Shortly, the Council will publish the third research report in the Learning to Teach series. Researchers from 

Unitec have completed case studies of good practices in supporting induction of early career teachers. We will 

be disseminating findings from this report from May onwards. 

Now that the research programme is complete, the Council is also planning pilot programmes, available in 

2009, to trial ways of strengthening the role of mentor teachers and improve access of all PRTs to high quality 

induction programmes in a range of settings. This year we aim to work with principals and head teachers, in 

particular, to support this project. 

Best wishes for a rewarding year in what is surely the best profession! We look forward to working with you to 

help make it so.

A project to explore te reo proficiency in  
Mäori medium initial teacher education.

One of the unique features of education in Aotearoa/

New Zealand is the formalised existence of kaupapa 

Mäori and Mäori medium education systems and 

structures. These range from early childhood education 

centres (te k-ohanga reo / k-ohungahunga) through 

to tertiary institutions (wänanga, Mäori faculties in 

universities), PTEs, and Mäori media . 

Each has an essential role in the preservation and 

promotion of te reo me ngä t kanga Mäori in order to 

ensure that Mäori can live successfully as Mäori and 

contribute as succesful citizens in the 21st Century 

(Durie, 2001)1. 

The status of te reo Mäori as an official language has 

seen it emerge as part of the statutory curriculum 

requirement. Additionally, the existence of Mäori 

community initiatives like te k-ohanga reo and kura 

kaupapa Mäori provide the impetus that take te reo 

Mäori beyond a core subject and into the community 

as a living language. The expression “ko te reo te mauri 

o te mana Mäori”, illustrates well how Mäori language 

is the cornerstone of Mäori culture.  

Given its significance to the mana of Mäori, and 

arguably the wellbeing of the nation, it is important 

that the mauri of the reo is constantly strengthened. 

This means periodically looking at the various factors 

that determine the capability or quality of the teaching 

and education being delivered to ngä tamariki.

In 2007, Te Pouherenga Kaiako (the Teachers Council) 

approved a research project to investigate te reo Mäori 

proficiency in Mäori medium initial teacher education. 

The purpose of the research is to gauge te reo Mäori 

proficiency levels of teachers/pouako at various stages 

of their teacher education and training, and measure 

whether those levels are sufficient to ensure the 

mauri and the positive development of Mäori medium 

education remains strong into the future.

An advisory group with the appropriate expertise (Te 

R-opü Whakamana Te Reo Mäori) was established and 

recommended to the Council that the research project 

should adopt a phased approach. The first phase 

would be a small environmental scan followed by a 

larger full-scale study based on the results of the initial 

scan. A tendering process, which resulted in a contract 

to carry out the first phase, was granted to Haemata 

Ltd this February.

The initial environmental scan will be conducted 

during the first half of this year , and the results will be 

analysed in preparation for the second phase, which is 

due to begin in the latter half of 2008. The Council will 

publish the results of the initial phase study half way 

through this year and further updates will be provided 

through For Teachers and the Council’s website.

Whakamana te reo Mäori 

A look at the New Zealand Teachers Council’s processes regarding  
reports or complaints about teacher conduct.

The election of four 

members (one from  

the early childhood 

education, primary and 

secondary sectors and one 

representing principals) to 

the New Zealand Teachers 

Council occurs this year.

The Council’s ongoing work impacts directly on teachers, 

therefore members of the profession are invited to contribute 

to this work through the nomination and election of people 

who will represent their respective sectors well.      

Your vote is important because:

•	 the Council represents all teachers from all teaching sectors. 

•	 you can have a say on who represents your sector.

•	 you can contribute to promoting the profession that makes a 

difference to all New Zealanders.

Teachers need to be registered and hold a current practising 

certificate to be eligible to vote in the election.

An official notification of the election, as well as an outline 

of the process for nominations (and instructions to those 

nominated) will be sent to teachers later this year.

Please ensure you have the correct contact details with the 

Council. 

Use the on-line address update facility at: 

http://www.teacherscouncil.govt.nz/mailformaddress.stm

From the Director

Learning to teach

These äkonga from Te Kura Kaupapa Mäori o Manwatü are exploring the world using te reo Mäori.  
The ability of teachers to teach effectively using te reo Mäori is a major focus of research in 2008. 

The school or centre which made a mandatory report also needs to 

agree with the proposed course of action.

Information about the disciplinary bodies is available on the Council’s 

website www.teacherscouncil.govt.nz  This has templates for each of 

the situations outlined above and  is very helpful to the CAC if they 

are used when submitting reports.

The number of teachers getting into a situation which results in 

referral to a CAC is small, but our profession takes its reputation very 

seriously. As teachers, we are entrusted with the education and care 

of vulnerable young people and it is very important that they are in 

safe hands. 

The community needs to have confidence in the integrity and 

conduct of their teachers, and to know that action will be taken to 

resolve situations when a teacher’s conduct is called into question. 

From an article by Jain Gaudin, Secondary Team Co-ordinator, School 
Support Services at Waikato University. Jain is a current member of 
the Teachers Council Complaints Assessment Committee.

Any inquiries regarding the 
Whakamana te Reo Mäori project can 
be directed to:

Brian Ruawai-Hamilton 
Policy Adviser Mäori 
Brian.Ruawai-Hamilton@teacherscouncil.govt.nz 

or to:

Erin Pilcher 
Research Analyst 
erin.pilcher@teacherscouncil.govt.nz.

	Brian Ruawai Hamilton, Policy Adviser Mäori  
	facilitating the mäori caucus at Ü ki te Ako, the  
	World Teachers Day Conference, October 2007.

*	 The earlier reports can be found on the  
Teachers Council website.

1 Durie, M. (Hui Taumata Mätauranga, 2001).



What Happens when  
Things go Wrong?

For those beginning their teaching career or applying 

for registration for the first time, a comprehensive 

induction programme and supportive mentor are 

essential. The Learning to Teach research programme, 

commissioned by the Council, focuses on this integral 

experience for teachers. 

The most recent report, the forthcoming Learning 

to Teach:Success Case Studies of Teacher Induction 

in Aotearoa New Zealand, highlights good induction 

practices in a range of settings. 

The report, by a team of researchers from Unitec, 

examines the quality of induction practices in  

20 case studies and follows on from two previous 

investigations by the New Zealand Council for 

Educational Research. The first report consists of 

a critical review of New Zealand and international 

literature on induction theory and practices. The 

second project involves a national survey and focus 

groups of teachers who recently completed their 

induction. Unitec’s report completes the Learning to 

Teach research project.* 

The Teachers Council’s Director, Dr Peter Lind, observes 

that all stages of the induction research programme 

have shown how important this period is in a teacher’s 

career. “For this reason, the Council is committed to 

improving the quality of induction programmes and 

professional learning for teachers,” he says.

The latest report has found that in these “successful” 

sites, a strong culture of support was provided to the 

provisionally registered teacher. The teacher also had 

the supervision and guidance from an experienced 

mentor teacher and dedicated time was made (and 

kept) for discussing their progress and their students’ 

learning. This evidence focused process of a teacher’s 

professional learning is the key to successful induction. 

This in turn leads to effective teaching and to desirable 

outcomes for learners.

This report will be published in May and launched 

at a seminar for invited guests  in Wellington on 

26 May, with a presentation by the research team. 

The presentation will be followed by a discussion 

about the research findings, their implications and 

the Council’s development of pilot induction and 

mentoring programmes for 2009. 
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The Teachers Council has processes in place for situations where there 

might be concerns about a teacher’s on-going “fitness” to be in 

charge of vulnerable young people.

This article aims to outline and demystify the processes and 

procedures so that they are clearly understood and consequently less 

daunting, but no less serious.

There are two bodies to which issues regarding teacher conduct are 

referred. Firstly,there is the Complaints Assessment Committee (CAC) 

to which all issues must initially come, and the Disciplinary Tribunal 

(DT), which conducts hearings into the most serious cases. 

Currently, two CAC panels operate, though they have joint meetings 

and regular contact to ensure a consistent process is in place. 

Each panel seeks legal advice from a legal assessor, and receives 

administrative support from the Council. Panels meet monthly to 

work through the cases which come to them.

The CACs’ role is to work through the referred cases, and to screen 

them. In general, cases of serious misconduct are sent to the DT, 

which is a more formal process, hearing evidence given under oath. 

The CACs operate in a formal, but lower-key manner, seeking to 

resolve as many cases as appropriate by agreement with the teacher 

concerned and the complainant. 

The CACs receive cases from three sources:

•	 mandatory reports from schools and centres

•	 reports of convictions from the teacher, the courts,  

or through a police vet

•	 complaints in writing.

In all cases the CAC will:

1.	Notify the teacher that a report or complaint has been received.

2.	Provide the teacher with information about the nature of the 

report or complaint.

3.	Inform the teacher about the process and the right to make 

submissions.

4.	Consider whether or not to investigate the report or complaint.

The teacher will be invited to provide a written response. 

Occasionally, additional information may be sought and the CAC may 

decide if it needs to meet with witnesses or the teacher affected. The 

primary aim is to resolve issues that do not meet the threshold of 

serious misconduct. 

The CAC has no power to impose penalties on teachers; instead it 

will discuss one of the following courses of action:

•	 censuring the teacher

•	 imposing conditions on the teacher’s practising certificate

•	 suspending the teacher’s practising certificate for a specified 

period, or until specified conditions are met

•	 noting on the register that the teacher’s practising certificate has 

been suspended or has had conditions imposed upon it.

1	 Aitken, H., Bruce-Ferguson, P., McGrath, 
F., Piggot-Irvine, E. & Ritchie J. (2008). 
Learning to Teach:Success Case Studies 
of Teacher Induction in Aotearoa New 
Zealand.  Wellington: New Zealand 
Teachers Council (in press).

2	 Cameron, M. (2007). Learning to Teach: 
A Literature of Induction Theory and 
Practice. Wellington: New Zealand 
Teachers Council. 

3	 Cameron, M., Dingle, R. & Brooking, 
K. (2007). Learning to Teach: A Survey 
of Provisionally Registered Teachers in 
Aotearoa New Zealand. Wellington: 
New Zealand Teachers Council.

Teachers are “life -long learners”. Whether you see teaching as an art, a science, a craft or all of these, there is 

no doubt it is a highly complex endeavour. 

Knowing that there is always more to learn keeps our job rich and rewarding. Making a difference to the 

lives of our learners is well documented to be the main satisfaction that attracts and secures teachers to the 

profession. 

The Teachers Council has some significant projects underway to support teachers’ learning at various stages of 

their career. Some of these are highlighted in this issue of ForTeachers M-o Ngä Kaiwhakaako. Let me give you 

an overview of some of these:

Learning to teach begins with pre-service teacher education programmes. The Council collaborates with 

providers and other agencies to approve such programmes. This is so that the profession can be assured that 

new graduates are well prepared for teaching and can continue their own professional learning. 

Council projects to strengthen this aim include a review of our guidelines and processes for approving 

programmes and a research project to investigate the needs of Mäori medium providers in producing graduates 

proficient in te reo Mäori in order to teach in Mäori medium settings. In 2007, we published the Graduating 

Teacher Standards and we will work with providers to embed these in their programmes and assessment of 

candidates for graduation.

The most well prepared graduate, however, really begins to learn to teach when they finally achieve their own 

class or groups of learners and the responsibility is “for real”. Supporting teachers at the start of their career, 

not just to “manage” but to confidently lead learning in demanding and enriching ways, is the responsibility of 

many others in the profession. 

Shortly, the Council will publish the third research report in the Learning to Teach series. Researchers from 

Unitec have completed case studies of good practices in supporting induction of early career teachers. We will 

be disseminating findings from this report from May onwards. 

Now that the research programme is complete, the Council is also planning pilot programmes, available in 

2009, to trial ways of strengthening the role of mentor teachers and improve access of all PRTs to high quality 

induction programmes in a range of settings. This year we aim to work with principals and head teachers, in 

particular, to support this project. 

Best wishes for a rewarding year in what is surely the best profession! We look forward to working with you to 

help make it so.

A project to explore te reo proficiency in  
Mäori medium initial teacher education.

One of the unique features of education in Aotearoa/

New Zealand is the formalised existence of kaupapa 

Mäori and Mäori medium education systems and 

structures. These range from early childhood education 

centres (te k-ohanga reo / k-ohungahunga) through 

to tertiary institutions (wänanga, Mäori faculties in 

universities), PTEs, and Mäori media . 

Each has an essential role in the preservation and 

promotion of te reo me ngä t kanga Mäori in order to 

ensure that Mäori can live successfully as Mäori and 

contribute as succesful citizens in the 21st Century 

(Durie, 2001)1. 

The status of te reo Mäori as an official language has 

seen it emerge as part of the statutory curriculum 

requirement. Additionally, the existence of Mäori 

community initiatives like te k-ohanga reo and kura 

kaupapa Mäori provide the impetus that take te reo 

Mäori beyond a core subject and into the community 

as a living language. The expression “ko te reo te mauri 

o te mana Mäori”, illustrates well how Mäori language 

is the cornerstone of Mäori culture.  

Given its significance to the mana of Mäori, and 

arguably the wellbeing of the nation, it is important 

that the mauri of the reo is constantly strengthened. 

This means periodically looking at the various factors 

that determine the capability or quality of the teaching 

and education being delivered to ngä tamariki.

In 2007, Te Pouherenga Kaiako (the Teachers Council) 

approved a research project to investigate te reo Mäori 

proficiency in Mäori medium initial teacher education. 

The purpose of the research is to gauge te reo Mäori 

proficiency levels of teachers/pouako at various stages 

of their teacher education and training, and measure 

whether those levels are sufficient to ensure the 

mauri and the positive development of Mäori medium 

education remains strong into the future.

An advisory group with the appropriate expertise (Te 

R-opü Whakamana Te Reo Mäori) was established and 

recommended to the Council that the research project 

should adopt a phased approach. The first phase 

would be a small environmental scan followed by a 

larger full-scale study based on the results of the initial 

scan. A tendering process, which resulted in a contract 

to carry out the first phase, was granted to Haemata 

Ltd this February.

The initial environmental scan will be conducted 

during the first half of this year , and the results will be 

analysed in preparation for the second phase, which is 

due to begin in the latter half of 2008. The Council will 

publish the results of the initial phase study half way 

through this year and further updates will be provided 

through For Teachers and the Council’s website.

Whakamana te reo Mäori 

A look at the New Zealand Teachers Council’s processes regarding  
reports or complaints about teacher conduct.

The election of four 

members (one from  

the early childhood 

education, primary and 

secondary sectors and one 

representing principals) to 

the New Zealand Teachers 

Council occurs this year.

The Council’s ongoing work impacts directly on teachers, 

therefore members of the profession are invited to contribute 

to this work through the nomination and election of people 

who will represent their respective sectors well.      

Your vote is important because:

•	 the Council represents all teachers from all teaching sectors. 

•	 you can have a say on who represents your sector.

•	 you can contribute to promoting the profession that makes a 

difference to all New Zealanders.

Teachers need to be registered and hold a current practising 

certificate to be eligible to vote in the election.

An official notification of the election, as well as an outline 

of the process for nominations (and instructions to those 

nominated) will be sent to teachers later this year.

Please ensure you have the correct contact details with the 

Council. 

Use the on-line address update facility at: 

http://www.teacherscouncil.govt.nz/mailformaddress.stm

From the Director

Learning to teach

These äkonga from Te Kura Kaupapa Mäori o Manwatü are exploring the world using te reo Mäori.  
The ability of teachers to teach effectively using te reo Mäori is a major focus of research in 2008. 

The school or centre which made a mandatory report also needs to 

agree with the proposed course of action.

Information about the disciplinary bodies is available on the Council’s 

website www.teacherscouncil.govt.nz  This has templates for each of 

the situations outlined above and  is very helpful to the CAC if they 

are used when submitting reports.

The number of teachers getting into a situation which results in 

referral to a CAC is small, but our profession takes its reputation very 

seriously. As teachers, we are entrusted with the education and care 

of vulnerable young people and it is very important that they are in 

safe hands. 

The community needs to have confidence in the integrity and 

conduct of their teachers, and to know that action will be taken to 

resolve situations when a teacher’s conduct is called into question. 

From an article by Jain Gaudin, Secondary Team Co-ordinator, School 
Support Services at Waikato University. Jain is a current member of 
the Teachers Council Complaints Assessment Committee.

Any inquiries regarding the 
Whakamana te Reo Mäori project can 
be directed to:

Brian Ruawai-Hamilton 
Policy Adviser Mäori 
Brian.Ruawai-Hamilton@teacherscouncil.govt.nz 

or to:

Erin Pilcher 
Research Analyst 
erin.pilcher@teacherscouncil.govt.nz.

	Brian Ruawai Hamilton, Policy Adviser Mäori  
	facilitating the mäori caucus at Ü ki te Ako, the  
	World Teachers Day Conference, October 2007.

*	 The earlier reports can be found on the  
Teachers Council website.

1 Durie, M. (Hui Taumata Mätauranga, 2001).




