
 

Is the Status of Teachers High?

Two major research reports were recently 
released by the New Zealand Teachers Council 
and Ministry of Education that investigated 
questions of status for teachers.

The first report (Kane & Mallon 2006) 
examined what teachers in schools and early 
childhood services had to say about teachers 
and teaching.  It examined the relationships 
between these perceptions and issues of 
recruitment, retention, performance and 
capability.  As well as including the voices of 
teachers, the survey also included trustees 
and committee members, senior students  
and student teachers.

The second report (Hall & Langton 2006) was 
commissioned to gain the perceptions of the 
public, particularly parents and employers, 
and also young people, as potential recruits, 
on those same issues.

This research was commissioned in part 
because of a concern often expressed by 
teachers and others that teaching is failing to 
recruit the “brightest and best” into its ranks 
and that this is because of a declining status 
of the profession.  Similar projects have been 

carried out overseas,1 indicating that these 
concerns are held internationally.

But what is meant by status?  Kane and 
Mallon (2006) rejected the concept and 
instead discussed perceptions of different 
aspects of the job of teaching.

Money, Power or Influence?

The Hall report focused more on what 
parents, the public and senior students 
had to say about teaching.  These groups 
defined status simply as made up of money, 
power and influence.  The perception of 
these groups was that teachers generally did 
not have much of these status ingredients 
compared to other occupations.  On the 
other hand, they did hold teaching in high 
regard in terms of the importance and 
complexity of the job.  They also held  
good teachers in very high regard. 

What emerges from both reports is that 
status, however defined, is not a factor that 
influences people to become or not become 
a teacher, or to remain one.  The incentives 
and barriers were quite different (see 
highlights below).
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Sue Dymock (front), lecturer at the University of Waikato School of Education,  
with student teachers (clockwise from left) Lucy Dunn, Jennifer Walker, Karli Wereta,  

Sophie Matheson, Matthew Cameron and Michael Nepia

 

Celebrating Full Registration
For a number of years the Otahuhu 
Branch of NZEI Te Riu Roa, as many other 
branches have, has been celebrating the full 
registration of its beginning teachers.  What 
makes the celebration in this branch different 
is that for the past ten years, local colleges, 
through their PPTA branches, have also 
been invited to be part of the occasion.  The 
celebration now marks the full registration of 
teachers in the primary, secondary and early 
childhood sectors in the Otahuhu region.

“It is a really significant occasion and a  
very good example of what it means to be a 
unified teaching profession,” says NZEI Te Riu 
Roa Otahuhu Branch President Fiona Watson.

The Otahuhu educational community is a 
very close knit cluster and a good example 
of inter-sector cooperation.  The local 
Principals’ Association has always included in 
its membership secondary, primary and early 
childhood leaders, so it seemed appropriate 
that the end of year celebratory function be 
similarly inclusive.  “We are after all members 
of the same profession serving the same 
educational community,” says Liz Horgan, Principal  
of St Joseph’s School and member of the NZEI Te Riu  
Roa Principals’ Council. 

The Evening

Irene Cooper, now the National President of NZEI Te Riu 
Roa, was a guest speaker at the 2005 function.  She 
presented the certificates to the recipients and spoke about 
what it means to be a teacher and part of a profession.

Recipients were also honoured with speeches of 
acknowledgement and support.  Graduate and teacher 
at St Joseph’s School, Smaranda Balais, felt affirmed and 
encouraged.  “It made me feel welcome as a ‘fully fledged’ 
teacher and it reinforced the idea that I was part of the 
whole teaching profession.” 

Those Recognised

Tutor teachers also receive a certificate of recognition 
alongside the graduating teachers.  Their importance 
as guide and mentor for beginning teachers is publicly 
acknowledged.  This is a role that requires high level  
skill and needs to be valued as such.1 

The branch also honours those who are retiring from 
teaching.  “It is important that those who have completed 
their pre-service teacher education and gained full 

registration are honoured and recognised, but it is even 
more important that the profession acknowledges those 
who have given a life time of service to education,” says 
Frances Nelson, Principal of Fairburn School and NZEI Te Riu 
Roa National Executive member.  This recognition is very 
much appreciated by the recipients.  “The tributes paid by 
colleagues to the retirees is a great example and inspiration 
for those starting in their career,” says Frances.

Another example of the professional cohesiveness of 
the Otahuhu area is that board of trustee chairpersons 
are invited to the function and support staff who have 
gained qualifications are also recognised.  Recipients of 
these awards also spoke of feeling valued by inclusion in 
the ceremony.  “It was wonderful to be acknowledged 
by our school and the local NZEI Te Riu Roa Branch on 
the completion of our Certificate in Support Services in 
Schools,” says teacher aide Jenny Burns. 

Fiona Watson believes that it is important that the 
profession publicly acknowledge and celebrate important 
milestones and achievements.  Deputy Principal at Otahuhu 
College and Teachers Council member Irene Symes agrees.  
“This event is a very special one and demonstrates our  
unity as a profession.”

1 See articles in forteachers mö ngä kaiwhakaako, Summer, Issue 2, 2005.
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Kane and Mallon

• Most teachers love their core job  
– teaching – with a passion.

• ECE teachers and teachers from low 
decile schools are the most positive about 
teaching and professional learning.

• Most people believe teaching is an 
important service within society.

• There is widespread concern about the 
variable quality of initial teacher education.

• There is substantial concern about ad 
hoc appraisal, professional development 
and mentoring of provisionally registered 
teachers.

• Teachers report they are overloaded, 
inadequately rewarded and believe they are 
undervalued. Too much change, too fast 
was noted by many.

• Poor student behaviour was seen as a 
significant barrier to recruitment and 
retention.

Hall and Langton

• Enjoyment and pay are the two main 
factors people value when choosing a 
career.

• The public and senior students see teacher 
negativity, student behaviour and pay as 
key barriers to teacher recruitment. There 
was a view that outstanding teachers 
should be paid more.

• Major attractions to teaching were the 
potential to positively influence young 
people, job security, the transferability of 
teaching skills and the variety of the job.

• Teaching was rated as more appealing than 
some higher status professions such as law 
but less than being a business owner, pilot 
or medical doctor.

• The report concludes that, while teaching 
lacks status (defined as delivering fame, 
fortune or power), it is, however, a highly 
regarded career.  Overwhelmingly people 
saw it as respected, important  
and honourable.

1  See Linda Hargreaves et al. 
The Status of Teachers and the 
Teaching Profession: Views from 
Inside and Outside the Profession 
Interim Findings from the Teacher 
Status Project, Research Report 
RR755, University of Cambridge 
& University of Leicester, 2006; 
Organisation for Economic  
Co-operation and Development, 
Teachers Matter: Attracting, 
Developing and Retaining Effective 
Teachers, OECD Publishing, Paris, 
2005; Institute for the Service 
Professions, Survey Report on the 
Wellbeing of Regional Professions:  
Policing, Nursing and Teaching in 
Western Australia, Edith Cowan 
University, 2006.
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Some Key Findings of the Reports

From the Director

Perceptions of Teachers
Rich insights into how significant groups see teaching as a career were revealed in 
two recently released research reports (Kane & Mallon 2006; Hall & Langton 2006).  
Perceptions of the factors that encourage and factors that inhibit teachers’ ability to  
do the best job possible, and how the profession might approach some of these issues 
were canvassed. 

Overall, the reports reveal that teaching is still seen as a valuable and honourable 
profession.  Individuals are attracted to teaching as a career because they want to make a 
positive difference in the lives of children and young people.  On the other hand, there is a 
perception that teaching is stressful – an environment in which teachers have to cope with 
badly behaved children, unsupportive parents and a system that does not allow teachers  
to do their best work.

The public saw the attractions of teaching as a career that offers job security, diversity,  
the opportunity to make a difference and learning skills that can be applied to a wide 
range of jobs. (For further details about the report findings, see page 6.)

There is international consensus that quality teaching makes an important difference in 
students’ learning but it is not teachers alone who can make this significant difference 
(Cochrane-Smith 2003).  We cannot ignore that the community, whänau, education 
systems and the learners themselves have a significant influence on the achievement of 
children and young people (Aitken 2006).  In describing their perceptions of teachers’ 
work, the public reinforce this assertion when they note the need for better support for 
teachers by the education system itself and by parents.  They acknowledge the toll taken 
on teachers in managing the behaviour of some students.

Although the public believe they understand the work of teachers, the professional 
learning required for teaching is often under-valued.  The complexity and the uncertainty 
of the teaching task makes this profession one of the most demanding there is. 

Guest speaker at the ceremony, Irene Cooper (left), with graduating teacher Smaranda Balais  
and tutor teacher Anne Kulik  



International Connections

Stopping violence, addressing the impact of 
poverty and rights to learning for all students 
are the priorities set for the next few years by 
Children’s Commissioner, Dr Cindy Kiro.  She 
had been invited to a meeting of the Teachers 
Council to discuss issues of mutual interest  
and concern. 

Dr Kiro outlined her vision for a forward looking 
strategy for young people.  That teachers play 
an important role in the well-being of children 
is supported by research reports such as the 
Adolescent Health Research Group survey 
(2003).  Nearly 90 per cent of all young people 
see schools as positive environments, where 
teachers cared about them.  They also reported 
positive attitudes to learning. 

Wrap-around Policies and Support

Dr Kiro made special mention of the AIMHI 
consortium of schools from South Auckland 
and Porirua in Wellington.  AIMHI provides 
consolidated, wrap-around services for young 
people, maximising the opportunity that school 
provides for structured support.

This is a working model of Dr Kiro’s vision for an 
integrated plan for children and young people.  
All children have the right to have a plan where 
the agencies wrap a web of support around 
them – from health and welfare to education.

Dr Kiro affirms, however, that the everyday 
purpose of teachers is to stimulate learning.  
This in itself contributes to the well-being of 
young people, and teachers should not feel 
overwhelmed by all the other issues that can 
confront children.  The encouragement of all 
children’s gifts, in itself, is so important.

Teachers Council and Commission  
Can Work Together

Teachers Council Chair, Joanna Beresford,  
and Dr Kiro agreed that while we share a vision 
for children and young people, the significant 
issues need to be identified.  

For example, we know the impact on learning 
of two key policy issues, children’s health 
and transience (Gilbert 2005).  In Decile 1 
schools 60 per cent of health issues are not 
addressed.  This clearly has a major impact 
on learning.  Teachers cannot address the 
health and transience issues but as part of a 
community of care, we can agree to prioritise 
ways of working together on such problems.  
New Zealand is a highly transient population 
and in some schools there is 70–90 per cent 
annual turnover of students.  “Why haven’t we 
pressed the red button?” asked Dr Kiro.
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As many teachers know, New Zealand is part 
of an international educational community.  
Not only do many New Zealand teachers travel 
and work overseas but, similarly, teachers 
from overseas visit and work in New Zealand.  
Therefore, the link the New Zealand Teachers 
Council has with international counterparts is 
particularly relevant.

This was one of the reasons the Council took the 
opportunity to attend the Second International 
Teaching Councils’ Conference hosted by the 
Victorian Institute of Teaching in Melbourne 
earlier in the year.  The Council was represented 
by its Chair, Joanna Beresford, Council member, 
Irene Symes, and Director, Dr Peter Lind.

There were representatives from the United 
Kingdom, South Africa, Canada and each of  
the states of Australia.  A key theme identified by 
the conference was the need to work together 

to identify protocols that support mutual 
recognition of registration and qualifications 
for teachers and educators.

The conference also provided a forum for 
sharing initiatives to promote professional 
growth and learning, innovative practice and 
constructive collaborative engagement.

The conference affirmed the resolution from 
the 2005 conference, that in the interests of 
supporting the learning and development 
of all children and young people, they need 
to be provided a safe, stimulating learning 
environment.

“We see it as important for the Teachers 
Council to work collaboratively with our 
counterparts throughout the world.  All  
of us have the common goal to promote  
and support the teaching profession,”  
Dr Lind says.

Council Hosts Children’s Commissioner

Children’s Commissioner, Dr Cindy Kiro

In discussions about teacher education in New Zealand, 
the comment is often made that we have an unusually 
large number of providers offering teacher education 
programmes.  There are 26 teacher education institutions 
currently in this country comprising universities, colleges of 
education, polytechnics or institutes of technology, private 
training establishments (PTEs) and wänanga. 

During the 1990s, encouraged by government initiatives 
and funding regimes, there was a sudden increase in 
the numbers of tertiary institutions who developed 
teacher education programmes.  This was prior to the 
establishment of the Teachers Council in 2002.  At the 
height of this development there were 34 different 
institutions delivering a variety of teacher education 
programmes. 

The number of providers in New Zealand is much 
influenced by the inclusion of the early childhood sector 
in our profession.  If we study only the secondary teacher 
education figures, we find that New Zealand has only ten 
providers, eight of them being universities or colleges of 
education, and two being PTEs.  With a slightly higher 
number, there are 15 providers of primary teacher 
education: six universities, two colleges of education,  
four PTEs and three wänanga.  The greatest number  
and range of institutions is in the early childhood teacher 
education sector.

References: Kane, R G (2005), Initial Teacher Education Policy and Practice,  
Ministry of Education, Wellington.

Teacher Education Providers 
How Many is Enough? 

There are special reasons for the increase in the number 
of institutions offering early childhood teacher education.  
Many of the new providers in the polytechnic and PTE 
area have traditionally offered teacher education at levels 
5 and 6 of the National Qualifications Framework for 
teachers working in the non-kindergarten sector.  The 
move into level 7 diploma of teaching programmes could 
be seen as a natural progression.  In addition, with the 
new requirement that all early childhood teachers will be 
registered or in teacher education by 2012, there has been 
a significant increase in the numbers of currently employed 
early childhood teachers seeking to become registered 
through gaining an approved level 7 teaching qualification.

Non Teacher Police Vetting
Since 2002, the New Zealand Teachers Council has been 
responsible for the Non Teacher Police Vetting process 
for schools and early childhood centres (see Education 
Standards Act 2001).  This work is handled through the  
Non Teacher Police Vetting (NTPV) Unit at the Teachers 
Council.  Staff receive and record applications from schools 
and centres, pass them on to the New Zealand Police  
Vetting and Validation Service and then return the results  
to the requestor and vettee. 

From time to time, staff become aware that misunder-
standings about aspects of this service can cause frustrations 
and delays.  For example, people may not be aware of who 
can and cannot gain a police vet through this service.

Any applications received that do not fall within the Non 
Teacher Police Vetting criteria, or which are not correctly 
completed with correct payment, will be returned to the 
designated vet requestor.

We do provide a service for:

• non-teaching staff in schools and early childhood services 
who do not hold a Limited Authority to Teach (LAT)

• teachers in early childhood services who are  
not registered

• contractors who regularly work at a school or early 
childhood service during hours of operation

• employees of contractors (as above) who regularly  
work at a school or early childhood service during  
hours of operation.

Intakes by Institution Type 2005
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both new ideas 
and traditional 
beliefs in thinking 
about educational 
futures for our 
nation.  He 
commands respect 
as an educational 
leader through 
his knowledge, 
his wisdom, 
his patience, 
his humour, his 
generosity and  
his humility. 

“The work of educational leaders, such as Wally Penetito, 
provides the catalyst by which a quality bicultural teaching 
profession in Aotearoa continues to be strengthened,”  
says Dr Peter Lind, the Director of the Teachers Council.

A special occasion was celebrated at the premises 
of the New Zealand Teachers Council in February 
when Wally Penetito of Victoria University was 
presented with the New Zealand Association for 
Research in Education’s 2006 award for excellence 
in Mäori research, Te Tohu Pae Täwhiti.  The award 
taonga and cheque were presented by Dr Lynne 
Whitney, the 2005 president of the New Zealand 
Association of Research in Education (NZARE). Wally 
was accompanied by his wife Sheena, his colleagues  
Dr Cedric Hall, Dr Kabini Saga, Dr Kay Morris 
Mathews and his personal assistant, Pine Southon.   
NZARE council members Dr Mere Skerrett-White  
and Robina Broughton also attended. 

In the citation prepared by Dr Hall, Dr Whitney 
referred to Mr Penetito’s in-depth scholarly analysis of 
educational problems and issues.  She also acknowledged 
Mr Penetito’s capacity to communicate in a way that has 
enabled people from diverse backgrounds to engage with 

Te Tohu Pae Täwhiti – Excellence in Mäori Research Award 

The Non Teacher Police Vetting Unit does not  
process vets for:

• Volunteers and parents (for example, those on school 
camps or helping at the school) if not employed or 
paid by a board of trustees.  This group is police vetted 
directly through the Vetting and Validation Section of New 
Zealand Police.  For further information refer to www.
police.govt.nz/service/vetting

• Underage applicants.  Applicants under the age of  
17 cannot legally be police vetted.

• Registered Teachers.  Teachers are police vetted through 
the Registration Unit at the Teachers Council when they 
apply for registration or are renewing their practising 
certificate.  Refer to www.teacherscouncil.govt.nz/
registration 

• Limited Authority to Teach (LAT).  People applying  
for LATs are police vetted through the Registration Unit.  
Refer to www.teacherscouncil.govt.nz/registration/ 
how/lat 

• School Dental Nursing staff.  This group is employed 
by the District Health Boards and the New Zealand Dental 
Association has informed the Teachers Council that they 
vet on employment.

• School Chaplains. You would only vet through the NTPV 
Unit if the chaplain was in a non-teaching role and was 
employed by a board of trustees.  Otherwise the chaplain’s 
diocesan body would be responsible for vetting.

For further information regarding the Non Teacher  
Police Vetting process and application forms please visit 
www.teacherscouncil.govt.nz./ntpv 
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The proportions of student teachers graduating from  
each type of institution are interesting too.  In the report 
Initial Teacher Education Policy and Practice, commissioned 
by the Ministry of Education and the Teachers Council 
in 2005, Kane found that universities and colleges of 
education account for 95 per cent of all graduating 
secondary student teachers and 91.5 per cent of all 
primary student teachers. As merger plans between 
universities and colleges of education progress, teacher 
education for the primary and secondary sectors will be 
positioned largely within the seven universities.  

Any debate about the number of teacher education 
providers in New Zealand should be had with these 
matters in mind.

Wally Penetito (third left) receiving Te Tohu Pae Täwhiti
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• Most teachers love their core job  
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